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ABSTRACT 
Nandra Saraswaty. 2020. English Teachers‟ Strategy in Teaching International 
Class Program at Islamic Junior High School Al Abidin Surakarta in Academic 
Year 2019/2020. Thesis. English Language Education, Cultures And Languages 
Faculty. 
Adviros   : Hj. Fithriyah Nurul Hidayati, M. Pd. 
Keywords: Teaching Strategy, Problem in Teaching English, International Class 
Program 
The objectives of this research were: 1) to describe the teachers’ strategies of 
teaching English in International Class Program among the seventh grade at 
Islamic Junior High School Al Abidin Surakarta in Academic Year 2019-2020, 2) 
to describe the problem faced by the teacher who taught English in International 
Class Program of the seventh grade at Islamic Junior High School Al Abidin 
Surakarta in Academic Year 2019-2020. 
This study used descriptive qualitative research. The place of this research was 
in Islamic Junior High School Al Abidin Surakarta and conducted on June 2019 – 
November 2019. The subjects of this research were English Teachers of the 
seventh-grade students in the International Class Program. The techniques of 
collecting data were included observation and interview. The technique of 
analyzing data used reducing the data, presenting the data, and drawing a 
conclusion. This research used methodology triangulation of observation and 
interview. Then the researcher collected it into writing explicitly in order to be 
objective and reliable writing. 
The results of this research showed that 1) the English Teachers used some 
strategies in teaching the International Class Program of the seventh-grade 
students at Islamic Junior High School Al Abidin Surakarta in the academic year 
2019-2020. Thus strategies that used by English Teacher of 7H were Contextual 
Teaching-Learning Strategy (CTL), Problem Based Learning Strategy (PBL), and 
Cooperative Learning Strategy. Whereas the strategies used by English Teacher of 
7I were Mastery Learning Strategy, Contextual Teaching-Learning Strategy 
(CTL), and Problem Based Learning Strategy (PBL). 2) The English Teachers 
faced some problems during teaching in the International Class Program. English 
Teacher of 7H got problems with students' low responses because they were 
sleepy and the problem with preparing media when she used Contextual 
Teaching-Learning Strategy (CTL). However, the English Teacher of 7I had a 
problem during five minutes presentation there is a student who did not want to do 
it when she used Mastery Learning Strategy. 
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
Education is a process of facilities learning or acquisition of knowledge, 
skills, values, belief, and habits. In education, there a teaching-learning process 
in the classroom happens between educators and students. Improving the 
teaching-learning process is one of effort to improve the quality of education 
such as implementing various methods, models or media that relevance with 
the materials that have learned seriously by students. In the classroom across 
the country, educators are working to raise the achievements of all students to 
ever-higher levels. Therefore in the world of education, the institutions usually 
compete to create a good education for everyone in addition not only to interest 
the students in a teaching-learning but also to produce an educated generation. 
School is one of the places to get knowledge of education. Every school 
will try to serve the best education to their students. Actually, education can be 
interpreted as a communication process or a process of teaching-learning. 
Indeed to serve the best education, there should be a good teacher. As stated by 
Brown (2001: 345), teachers are the primary components who hold important 
roles in managing the teaching-learning process in big classes. The teaching-
learning process is transferring knowledge from educators to the students. 
Teachers as a speaker and students as a hearer so, teacher use their 
competencies and personalities to manage the class. 
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Richard and Rodgers (1986: 23-24) add some roles of the teacher; as a 
source of knowledge and direction, catalyst, consultant, guide, and a model of 
learning. The product of the teaching is very important. Teachers have to make 
the interest of the students first, so it makes them understand the material 
which gave by the teachers. The teaching-learning process is very needed a 
strategy to create class conditions and achieve the goals. Teachers as the main 
component for the succeeding teaching-learning process have to find, develop, 
and apply suitable strategies, media, and techniques in the classroom. 
Globalization demands the generation of the nation to get an education 
that is qualified and competent. Education has the main important role to create 
an education human. In Undang-undang dan Peraturan Pemerintah RI tentang 
Pendidikan (2006: 5), education is the planned effort to realize learning 
environments and processes to advance students’ capabilities in spirituality, 
intelligence, good personalities, and skills for themselves, nation, and country. 
People can create better own lives through education. A good education does 
not only have the materials to teach the students. It has to make the students 
willing to learn, understand until it can change the attitude from the bad one to 
be better. 
In the world of education, the curriculum is needed in the teaching-
learning process. It is not only for educators but also for the students. Wina 
Sanjaya (2000: 3) said that curriculum there are planned learning experiences, 
offered within an educational institution/program, represented as a document, 
and includes experiences resulting from implementing that document. In the 
3 
 
 
teaching-learning process, the curriculum is a set of plans to get an expected 
outcome. The plan is structurally arranged for each field that is given as a 
compass and instructions to develop the strategies of learning so that it can be 
oriented with the expectation to create a good education. A curriculum is also 
helpful for the students to catch the best goal of what they have learned before. 
The measurement in relation to the understanding of the curriculum being used 
had affected the success and failure of the curriculum the base learning process 
as the program design. 
Nowadays, a few schools have competed to create a good policy for their 
school to produce quality education. Because of the globalization requirements 
supposed people to be more creative and competitive in their real life. One of 
them to deal with these requirements is that people must be good at English as 
one of the major international languages and used by people in the world. 
Because of the importance of English, the Indonesian government decides that 
English becomes the first foreign that has to be taught and learned from junior 
high school until the university level. In Indonesia, English has taught to 
improve the knowledge of people to compete in field education, business, 
technology, tourism, economics, etc. As we know English to be one of the 
international languages, which is well-known by people around the world. 
English has a wide contribution to the education field because it is like the key 
to science and knowledge. That’s the reason why everyone has to learn English 
as their skills especially in the education aspect. 
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Teaching English to junior high school is emphasized on the 
communication aspect comprising having the capability to communicate well 
either receptive (listening and reading) or productive (speaking and writing). 
Therefore, teachers as a facilitator of the teaching-learning process. They 
should try to make English be interesting, enjoyable, meaningful, and 
acceptable for the students. English becomes a requirement of the learning 
subject for the students as a provision to their life in the future. Such as when 
people want to apply for the job, English becomes a requirement that is 
required in most of the companies. It will be helpful if people fluently in 
English.  
Generally, the school has a similarity function that transfers knowledge. 
That is reasonable if some schools have different vision and mission. On the 
vision and mission there a specific meaning to reach a goal who expected by 
the foundation. As an example, there are new schools that use the foreign 
curriculum as the added value offered to prospective students. That term refers 
to schools that use the Indonesian national curriculum and another curriculum 
such as curriculum from other countries or from certain accreditation. 
Government regulations about national education standards include standard 
content, process, competency of graduates, educators and education staff, 
facilities and infrastructure, management, educational assessment, and 
financing. On school which already fulfilled those, then they can implement 
the other curriculum. 
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Like one of the Islamic schools, Islamic Junior High School Al Abidin 
Surakarta is one of the National Standard School in Surakarta Regency. It has a 
vision “moving together to the brightness”. Islamic Junior High School Al 
Abidin Surakarta seeks to learn by prioritizing a child exploration process 
approach that synergizes Islamic values and science and technology with 
foreign language skills. Thus Islamic Junior High School Al Abidin Surakarta 
is known as “Multitalent School” or versatile school by having a superior class 
program namely International Class Program, Tahfidz Class Program, 
Information, and Communication Technology Class Program. 
The new students who have succeeded register as a student there usually 
will be directed to follow the placement test. Whether they want to join in the 
International Class Program, Tahfidz Class Program, or Information and 
Communication Technology Class Program. Besides that, the test is also to 
measure their ability. Those who want to explore English more and basically 
have the skills, absolutely they will choose International Class Program. For 
Tahfidz Class Program is the program for the student who desires to go deep 
into Al Qur’an memorize. The students that interest in Information and 
Technology, they prefer to join in the Information and Communication 
Technology Class Program.  
Based on the interview, June 2019, one of the English teachers said that 
student’s competence in International Class Program is better from another 
program. Actually, International Class Program provides more lessons that 
focus on English and Cambridge materials. For supporting the International 
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Class Program itself, the school held a Cambridge curriculum and the 
supporting program to improve student’s skills. The supporting programs are 
student’s English camp, English festival, student’s vlog, wall magazine, native 
speaker, and make some English content. 
The researcher found the experiences of one program from the 
International Class Program namely English Camp and has participated in the 
program twice in two years. The program is routinely held once a year usually 
at the beginning of the month. It occurred five days located at Embarkasi Haji 
Donohudan Ngemplak Boyolali. Students are required to take part in these 
activities in order to equip them with English. Students who followed are 
seventh grade. The English teachers who taught them at school and the 
homeroom teacher were also attended. There the students were not only 
accompanied by the teachers but they have the advisors. The researcher got the 
decision to be an advisor at the moment. 
English camp is an annual activity from International Class Program to 
educate students that accustomed them to using English at school. Those 
activities as well as to create a good environment for them to get used to 
speaking English everywhere and every time. There are several rules for 
students that must be obeyed. For example, they were obligated to use English 
during the event and will get punishment if found out not in English. All 
teachers and advisors were also required to use English to become an example 
for the students. The rooms there also arranged by using several English 
language clues or seems like an English area. 
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The activities there are like classroom learning activities but some located 
outdoor. There are reading lessons, speaking, grammar, pronunciation, CCU, 
listening, role play, and writing. Students are given modules and diary books as 
a complement to their learning activities. Students obligated to be able to 
practice the results they got from the learning because the teacher took the 
point from that. Besides lessons, there were also English drama shows, games, 
tournaments, special shows, and spiritual activities. The committee made prizes 
from each activity to encourage them. Absolutely, the students become 
increasingly passionate about competing for the better. They also support each 
other and do not drop their friends. 
From the background above, the researcher interest to convey the 
description teacher’s strategy in International Class Program at Islamic Junior 
High School Al Abidin Surakarta. The researcher wants to investigate the 
English teacher’s strategies used in the International Class Program teaching-
learning process at level seventh. Besides that, the researcher also tried to 
direct the problem faced by the teacher during teaching International Class 
Program. For those reasons, the researcher carries out research under the title 
“English Teachers’ Strategy in Teaching International Class Program at 
Islamic Junior High School Al Abidin Surakarta in Academic Year 2019-
2020”. 
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B. Identification of the Problem 
Based on the background of the study above, the following problems can 
be identified: 
1. The English teachers’ strategy in teaching International Class Program at 
Islamic Junior High School Al Abidin Surakarta in Academic Year 2019-
2020. 
2. Strategies used by the English teachers in teaching the International Class 
Program of the seventh grade at Islamic Junior High School Al Abidin 
Surakarta in Academic Year 2019-2020. 
3. The researcher wants to concentrate on the English teachers’ problems in 
teaching the International Class Program of the seventh grade at Islamic 
Junior High School Al Abidin Surakarta in Academic Year 2019-2020. 
C. Limitation of the Study 
In order to get a specific purpose and focus of this research, it is necessary 
to limit the research. The study is limited to the strategy used by the English 
teachers of the first semester that will be conducted from June come to 
November. The research will be restricted to the seventh-grade students in the 
International Class Program of Islamic Junior High School Al Abidin Surakarta 
Academic Year 2019-2020. The researcher selected 2 English teachers from 4 
English teachers in the school. In this research, the researcher limited to 2 
class, there are 7G class and 7I class of 4 class because this class can be 
observed and the researcher got permission to conduct research at those 
classes. 
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It also attempts to discover the problem faced by the teacher taught the 
English class of seventh grade in the International Class Program at Islamic 
Junior High School Al Abidin Surakarta in Academic Year 2019-2020. 
D. Problem Statement 
The researcher formulates the research problems into two questions as 
follows: 
1. What are teachers’ strategies used in teaching English of seventh grade in 
the International Class Program at Islamic Junior High School Al Abidin 
Surakarta in Academic Year 2019-2020? 
2. What are the problems faced by English teachers in teaching seventh grade 
of the International Class Program at Islamic Junior High School Al Abidin 
Surakarta in Academic Year 2019-2020? 
E. The Objective of the Study 
Based on the problem statement above, the objectives of this study are: 
1. To describe the teachers’ strategies of teaching English in the International 
Class Program among the seventh grade at Islamic Junior High School Al 
Abidin Surakarta in Academic Year 2019-2020. 
2. To describe the problem faced by a teacher who teaches English in the 
International Class Program of the seventh grade at Islamic Junior High 
School Al Abidin Surakarta in Academic Year 2019-2020. 
F. The Benefit of the Study 
The result of this research is expected to give benefits about: 
1. The theoretical benefit 
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a. Giving a description of the teachers’ strategies of teaching English used 
by teachers in the International Class Program among the seventh grade 
Islamic Junior High School Al Abidin Surakarta in Academic Year 2019-
2020. 
b. Giving a description of the problem faced by a teacher who teaches in the 
International Class Program of the seventh grade at Islamic Junior High 
School Al Abidin Surakarta in Academic Year 2019-2020. 
2. The practical benefit 
a. For the researcher 
The result of this research can be used as one of the ways to develop 
the researcher’s knowledge and experience. Moreover, this study can be 
a reference to improve the researcher’s skill in education. 
b. For teachers 
This study can give information about the teacher’s strategies of 
teaching English used by teachers in the International Class Program 
among the seventh grade at Islamic Junior High School Al Abidin 
Surakarta in Academic Year 2019-2020. 
c. The students 
With the variations of teachers’ strategies, students can learn 
comfortable and enjoyable to study English in the classroom. 
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d. Other research on teacher’s strategies 
The result of this study can help the other researcher as a reference for 
conducting further studies among the teacher’s strategies in teaching 
English. 
G. The Definition of Key Terms 
The researcher gives an explanation about the key terms to avoid the 
misunderstanding by the title research “English Teacher’s Strategy in Teaching 
International Class Program at Islamic Junior High School Al Abidin 
Surakarta”. 
a. Teaching Strategy 
According to Aswan (2010: 5), teaching strategy is a teacher’s plan in 
teaching and learning process to achieve the purpose which has been 
planned. From that definition, the researcher defined that teaching strategy 
is the teachers' effort in creating an environment that enables students to get 
easier in understanding everything the lessons which gave by the teacher. 
b. Problem Teaching 
Abdullah (2005: 7) stated that the difficulty is a condition characterized 
by the existence of certain obstacles in achieving a goal, so it takes effort to 
say it louder. It can be concluded that the problem is a different situation or 
condition that is not appropriate with the condition which should be 
happened. 
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c. International Class Program 
The Minister of National Education has enacted Undang-undang No. 20 
Tahun 2003 Pasal 50 ayat 3 that defined the government and/or regional 
government organizes at least one education at all levels of education to be 
developed into an international standard education unit. International 
standard schools are the government's effort to create quality schools in the 
midst of global competition which puts Indonesia behind Singapore, 
Malaysia, and others. Moreover, education with the international curriculum 
is organized to provide education along with all aspects of the intensity and 
quality of services that are arranged effectively, professionally to achieve 
superior quality of education both nationally and internationally with the 
characteristics of using English or other foreign languages as the language 
of instruction and the use of Information and Communication Technology in 
learning (Astika, 2010: 5). 
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CHAPTER II 
THEORETICAL REVIEW 
In this chapter, the researcher would like to highlight a review of related 
theories and also previous studies. 
A. Theoretical Description 
The researcher would like to present the definition of teaching strategy, 
types of teaching strategy which is based on definition, characteristics, steps, 
strengths, and weaknesses, problem in teaching, and previous related to the 
study. 
1. Definition of Teaching Strategy 
Strategies are specific methods of approaching a problem or task modes 
of operation for achieving a particular and planned design for controlling 
and manipulating certain information (Brown, 2000: 113). According to 
Kindsvatter (1996: 30) states teaching strategy is to help the teacher make 
optimal use of methods and instructional materials. It means that the 
strategies which are used by teachers help the students to get easier in 
understanding the material. It helps as a way to accomplish and reach the 
goal for the teaching and learning process. Franzoni and Assar (2009: 23) 
states that teaching strategies are the elements given to the students by the 
teachers to facilitate a deeper understanding of the information. The 
emphasis relies on the design, programming, elaboration, and 
accomplishment of the learning content. 
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From the explanations above, teaching strategies refer to the structure, 
system, methods, techniques, procedures, and processes that a teacher uses 
during instruction. When we try to achieve some objectives by any method 
it becomes strategies. In teaching strategy, there is a relation between the 
behavior of students and teachers and their mutual relationship. Conducting 
a teaching activity is essentially a network or set of decisions that the 
teacher takes to correlate the priority elements of his work and to build the 
best solution with respect to the educational situation again. These are 
strategies the teacher employs to assist students in learning. 
2. Types of Teaching Strategy 
The aim of the strategy is to master the techniques of learning, or 
usually called methods of teaching. It means that teaching strategy on 
implementation, as the real action when the teacher teaches based on signs 
in units lesson. Generally, there are several teaching strategies that usually 
used by teachers in the classroom. Here the researcher described each 
teaching strategies clearly as bellow: 
a. Contextual Teaching-Learning Strategy (CTL) 
1) Definition of Contextual Teaching-Learning Strategy 
Kindsvatter (1996: 259) explains Contextual Teaching-Learning 
Strategy as a teaching model where the teacher involves students' 
critical thinking skills to analyze and solve problems systematically. 
Berns and Erickson (2008: 54) defined that Contextual Teaching and 
Learning as a conception of teaching and learning that helps teachers 
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relate subject matter content to real-world situations; and motivates 
students to make connections between knowledge and its applications 
to their lives as family members, citizens and workers; and engage in 
the hard work that learning requires. This strategy encourages students 
to be able to apply learning outcomes in daily life with their 
knowledge and competence connection. 
From thus theories, Contextual Teaching-Learning is the concept 
of learning that helps the teacher associate the material taught with the 
real-world conditions of the students. It also helps encourage students 
to make connections between the knowledge they have and their 
application in daily life. The purpose of this learning is to equip 
students in the form of knowledge and abilities that are closer to 
reality. In this context, students should understand what they have 
learned, what for, and how they can reach it. 
2) Characteristics of Contextual Teaching-Learning Strategy 
In Contextual Teaching and Learning, the task of the teacher is to 
help students in achieving their goals. The task of the teacher in 
managing the class as a team is working together to find something 
new for students. Kindsvatter (1996: 259) stated some characteristics 
of Contextual Teaching and Learning, they are: 
a) Learning is a process in activating knowledge. It means that 
knowledge that will be gained by the students is the whole 
knowledge that has a relation to one another. 
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b) Learning is acquiring knowledge. The knowledge obtained by 
deductive, that the learning begins with the overall study, then 
notices the details. 
c) Understanding knowledge means that the knowledge they have is 
not to memorize but to be understood and accepted, for example by 
asking for feedback from others about the knowledge and 
developed new knowledge based on the responses. 
d) Applying knowledge means that the knowledge and experience 
they get should be applied in a students’ life, so it appears the 
change of students' behavior. 
e) Reflecting knowledge of the knowledge development strategy. This 
is done as a feedback for the improvement process and refinement 
of the strategy. 
3) The Steps of Contextual Teaching-Learning Strategy 
Kindsvatter (1996: 259) explained  the steps that must be taken in 
Contextual Teaching-Learning Strategy they are: 
a) Developing the idea for the students and construct new knowledge 
they have gained. 
b) Carry out as far as possible the activities of inquiry for all topics. 
c) Developing inquisitive students by asking questions. 
d) Creating a learning society. 
e) Presenting the model as an example of learning. 
f) Doing a reflection in the end as an example of the meeting. 
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g) Assessing the evaluation in various ways. 
4) The Strength of Contextual Teaching and Learning 
Smith (2010: 275) is in the opinion that, the benefits of 
contextualized teaching and learning are to be as follows: 
a) Pupils are more responsive when using their knowledge and skills 
in real-world situations. 
b) Pupils are more likely to engage in their own learning if it applies 
directly to their lives as family members, citizens, and 
present/future workers. 
c) Parents, pupils, and community members can all use and relate to 
these ideas. 
5) The Weakness of Contextual Teaching-Learning Strategy 
CTL encourages educators to design learning environments that 
integrate many different types of experience to reach educational 
goals (Hull and Souders, 1996: 157). Based on the theory, these the 
weakness of CTL are: 
a) The selection of information or materials in class is based on the 
needs of students so, the teacher will have difficulty in determining 
the subject matter because the level of student achievement is not 
the same. 
b) Contextual Teaching and Learning strategy requires a long time in 
the learning process. 
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c) In the learning process with CTL, it will be clearly seen between 
students who have high abilities and students who have fewer 
abilities. Those made the students who lack the ability to be 
insecure. 
d) For students who are left behind in the learning process with this 
CTL will difficult to catch up, because of this CTL deals with 
students who depend on their own activity and effort. 
e) Every student can not adapt easily and develop their capabilities 
possessed. 
f) The knowledge obtained by every student was unequal. 
b. Problem Based Learning Strategy (PBL) 
1) Definition of Problem Based Learning Strategy 
The term of Problem Based Learning (PBL) is adopted from the 
term English Problem Based Instruction (PBI). PBL has been 
considered one of the most important educational innovations in 
recent years (Felletti, 1997: 77). Problem-based instruction 
encourages collaboration and the joint accomplishment of tasks 
(Resnick’s, 1987: 89). Sadker (2005: 99) states this strategy used on 
authentic or real-life problems. Problem-based learning engages 
students in self-selected investigations that enable them to interpret 
and explain real-world phenomena and to construct their own 
understanding of these phenomena. 
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Teaching based on problems is the approach effective for 
teaching high-level thinking processes. PBL is an instructional method 
in which students learn through facilitated problem-solving. This 
learning helps students to process information that has been made in 
their mind and compiles knowledge themselves about the social world 
and its surroundings. PBL is well suited to helping students become 
active learners because it situates learning in real-world problems and 
makes students responsible for their learning. It has a dual emphasis 
on helping learners develop strategies and construct knowledge. 
2) Characteristics of Problem Based Learning Strategy 
Sadker (2005: 100) states this strategy is to focus on authentic or 
real-life problems. Here the characteristics of Problem Based Learning 
Strategy that are: 
a) The implementation of this strategy required the teachers to select 
the lesson material that has a problem that can be solved. 
b) Students are stimulated to find, to plan, to do, and to finish the 
problem which is given by teachers as the private task by 
themselves. 
c) In this learning, students are accustomed to solving their respective 
problems continuously. Those problems can be raised from the 
particular events which are occurred in the environment. 
d) Learning activities directed to resolve the problem, it means that 
without a problem then maybe there is not a learning process. 
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3) The Steps of Problem Based Learning Strategy 
According to Wina Sanjaya (2008: 228), the application of PBL 
the stages are as follows: 
a) Formulate the problem, students’ step on determining the problem 
that will be solved; 
b) Analyze the problem, students’ step on reviewing issues critically 
and through varying viewpoints; 
c) Formulating hypotheses, students’ step on formulating various 
possibilities of solving in accordance with his or her knowledge; 
d) Collect data, students’ step to locate and describe the information 
required for problem-solving; 
e) Hypothesis testing, students’ step on taking or formulating 
conclusions in accordance with the acceptance and rejection of the 
hypothesis; 
f) Formulating recommendations for problem-solving, students' steps 
on describing the recommendations that can be carried out 
according to the result of hypothesis testing formulation of 
conclusions. 
4) The Strength of Problem Based Learning Strategy 
Problem Based Learning Strategy based on Sanjaya (2009: 220) 
has several advantages such as: 
a) Problem-solving is a pretty good way to understand the lesson 
content. 
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b) Problem-solving can challenge the ability of students and provide 
satisfaction to discover new knowledge for the student. 
c) Problem-solving can help students in transferring their knowledge 
to understand the problem of real life. 
d) It can develop students’ ability to think critically and develop their 
ability to adapt to new knowledge. 
5) The Weakness of Problem Based Learning Strategy 
Based on Sanjaya (2009: 221) that PBL strategy has weakness 
namely: 
a) When a student does not have an interest or do not have confidence 
that problems are difficult to solve, then they will lose the desire to 
try. 
b) It requires sufficient time to prepare for the success of the strategy. 
c) They will not learn without understanding their purpose to solve 
the problem that has learned.  
c. Cooperative Learning Strategy 
1) Definition of Cooperative Learning Strategy 
Kenney (1985: 234) states it uses peer tutoring and team 
cooperation to encourage student learning. This strategy emphasizes 
motivation, as does mastery learning, and like the other two models 
can be implemented by teachers in both elementary and secondary 
school classrooms using the instructional materials of that system.  
The key components of the strategy are peer interaction, cooperation, 
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and communication. Kindsvatter (1996: 305) states the focus of this 
strategy is both academic and affective, with emphasis on the 
achievement of shared goals through cooperative efforts. 
Cooperative learning provides opportunities for students to work 
together with peer students in performing structured tasks. It aims to 
create an arena for team members to have a high expectancy of each 
other. If a teacher implements this learning strategy correctly, all 
students are expected to respect and care with each other. However, 
cooperative learning is more than just putting students in groups and 
giving them something to do. Cooperative learning principles and 
techniques are tools that we teachers use to encourage mutual 
helpfulness in the groups and the active participation of all members. 
2) The Characteristics of Cooperative Learning Strategy 
Kindsvatter (1996:305) states the focus of this strategy is both 
academic and affective, with emphasis on the achievement of shared 
goals through cooperative efforts. To achieve the maximum result, 
there are five elements of the mutual cooperation learning model that 
must be applied, which includes: 
a) Positive each dependence means that successful work depends on 
the efforts of each member. 
b) Individual responsibility, it is every student will respond to do the 
best. 
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c) Face to face means that every group must be given a chance to face 
to face and make a discussion. 
d) Communication with each member, who are students to equip 
communication skills. 
e) In the group evaluation process, the instructor should be scheduled 
specifically for members to evaluate heterogeneous work process 
without showing the differences in academic skills, gender, ethnic 
group, etc. 
3) The Steps of Cooperative Learning Strategy 
Cooperative learning has properly designed and implementing the 
strategy involves five key steps. Following these steps is critical to 
ensuring that five key elements that differentiate cooperative learning 
from simply putting students into groups are met (Johnson et al., 2006, 
2: 30-31). 
a) Pre-Instructional Planning is helping to establish specific 
cooperative learning techniques to be used and lays the foundation 
for effective group work. 
b) Introduce the Activity to the Students, is introduction the academic 
task to them and what the criteria are for success. 
c) Monitor and Intervene are where you let the groups run while you 
circulate through the room to collect observation data. 
d) Assessment is an informal assessment during exercise that already 
done while monitoring the groups. 
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e) The process is to improve the student's cooperative work. 
4) The Strength of Cooperative Learning Strategy 
The advantages of cooperative learning strategy according to 
Hobri (2009: 49) are as follows: 
a) Improving student achievement. 
b) Deepen student understanding. 
c) Pleasing students. 
d) Develop a leadership attitude, positive student attitudes, and an 
attitude of self-respect. 
e) Make learning inclusive. 
f) Develop a sense of mutual ownership and future skills. 
5) The Weakness of Cooperative Learning Strategy 
The weakness of cooperative learning strategy according to Hobri 
(2009: 52-53) are: 
a) It requires a long time for students, making it difficult to achieve 
curriculum targets. 
b) Most teachers do not want to use this cooperative learning strategy 
because it takes a long time for them. 
c) Requires special skills of teachers so that not all teachers can use 
cooperative learning strategies. 
d) Demanding certain characteristics of students. 
 
25 
 
 
 
d. Mastery Learning Strategy 
1) Definition of Mastery Learning Strategy 
The instructional model called Mastery Learning Strategy (MLS) 
is rooted in Carrol’s and Bloom’s learning for mastery model in the 
1960s. This model of school learning assumes that students differ in 
the amount of learning time they need and that all students are 
potential academic achievers if given appropriate time and 
instructional opportunities that suit their learning style. 
Kindsvatter (1996: 295) defines this strategy focuses on the 
student’s ability to learn through providing enough time and the right 
conditions using a diagnostic-prescriptive approach to determine 
instructional decisions. This strategy is taught with the belief that all 
students, given enough time, can reach reasonable instructional 
objectives. In MLS, instructional approaches and learning time are 
varied, based on the result of each formative assessment. 
Students have different achievements of basic competence in their 
learning. In a learning activity, there are many differences between 
students are diligent in their learning competencies and students who 
lack deep abilities. Then mastery learning strategy assumed that 
students can learn well in a good condition and get maximum results 
on all materials studied. 
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2) The Characteristics of Mastery Learning Strategy 
Kindsvatter (1996: 304) states for this strategy, the learners have 
more control than indirect instruction by determining the amount of 
practice time needed. It means that students are given considerable 
freedom in deciding how fast they move through the objective. 
Depdiknas explained that mastery learning strategy in the learning 
process based on competency is an approach in learning that students 
have to master the whole standard of competences specific subjects. 
The characteristics of the mastery learning strategy are : 
a) Students can learn well in teaching conditions in accordance with 
teacher expectations. 
b) A student’s talent in teaching is predictable, both the level and time 
needed to study the material. Talents serve as an index of student 
learning levels and as a unit of time. 
c) The level of learning outcomes depends on the time used in a real 
manner by students to learn something compared with the time 
needed to learn it. 
d) The level of learning is the same as conditions, talent learning 
opportunities, the quality of teaching, and the ability to understand 
lessons. 
e) Every student gets different learning opportunities and teaching as 
well. 
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3) The Steps of Mastery Learning Strategy 
Kindsvatter (1996: 305) states students may score the tests 
themselves to identify areas of difficulty immediately. These errors 
are targeted in subsequent instruction. The steps of how mastery 
learning can be used to teach as follows: 
a) Define what is to be learned, this element refers to the second basic 
assumption of mastery that the primary task of schools is to define 
what should be learned, and to see that all students reach this level. 
b) Teach the material. Initial teaching in a mastery classroom will 
look much like that of any effective teacher. 
c) First formative test. After all the material for the unit has been 
presented (which might take one class period or several weeks), the 
teacher gives a formative or practice test to see what the students 
have and haven’t learned. 
d) Learning alternatives. Those who had trouble with the formative 
test will be re-taught in new ways to correct the errors of the group 
instruction. 
e) Second formative test (or retest). After the learning alternatives 
have been completed, the teacher gives a second test on the same 
material. 
4) The Strenght of Mastery Learning Strategy 
Based on Made (2003: 21), the strength of Mastery Learning 
Strategy are: 
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a) Mastery learning is effective including student achievement and 
retention (endurance of concepts which are studied) more durable. 
b) Overall student learning efficiency is higher in mastery learning 
because students who are slow in mastering competency standards 
thoroughly can learn almost the same as students who have the 
ability higher. 
c) Attitudes arising from students following mastery learning positive. 
The existence of a positive attitude and a sense of curiosity great 
for a subject matter learned. Positive attitude others such as the 
existence of meaningful confidence, willingness to learn 
cooperatively with one another, and a positive attitude towards 
learning by giving great attention. Remedial learning is part of the 
process to achieve learning objectives planned or established. 
5) The Weakness of Mastery Learning Strategy 
According to Made (2003: 24), the weaknesses of mastery 
learning are: 
a) Teachers are difficult to adapt to using this mastery learning. 
b) It requires a variety of facilities and substantial funds. Demand the 
teachers to master more extensive material than the standard set. 
c) This strategy demands to hold the examination system that requires 
the implementation field of study programs at the designated time 
and preparation efforts students to take the exam. 
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d) The teachers should introduce the procedure of this strategy to 
students with the intention of providing motivation, foster self-
confidence, and provide initial clues. 
3. Problem in Teaching 
There are many problems that are faced by the teacher when doing his 
or her work. Problem is a question raised for inquiry; consideration; or 
solution of a matter. The problem in teaching is a difficulty for 
understanding or accepting a matter of activity in the teaching-learning 
process. The conditions of teachers, students, the school very influences for 
the teaching process. The conditions are good, then the teaching process is 
good also. According to Hamalik (2011: 15) mentioned that category 
problem in teaching, namely: 
Table 2.1. Category Problem in Teaching 
Kinds of 
Problem 
Description of Problem Consequences 
Purposes The Purposes cannot understand by the 
students 
The students trying to presume their teacher 
Evaluation The procedure of evaluation is 
unidentified by students 
The procedure of ascension and testing is not fair 
and not satisfactory by students 
Contents and 
order 
The content of the lesson is not clear and 
the order is not reasonable 
The subject course was seen mismatched 
Method Less encourage and advance to learn The students are not motivated and not study 
Obstacle Resources, like teacher’s skills, students 
ability, and school resources unidentified 
Teacher and students incompetent use the 
available resources 
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Hamalik (2013: 12) gives the definition of teaching problems in two 
dimensions, those are the dimension of components and the interactions 
among the component. The dimension of components is learning goals, 
teacher, teaching plan, teaching media, learning strategy, and teaching 
evaluation. Then, the interaction among components means that the 
components are synergies, dynamic or synergy, and dynamic. An example 
problem in the teaching process is the teachers’ explanation is unclear, 
inappropriate media, the students are afraid to ask, and inaccurate 
evaluation. It can be concluded that problems in teaching process cover 
condition, interaction, dimension. 
Based on these explanations, the problem is a question raised for 
inquiry; consideration; or solution of a matter. A problem in teaching is a 
difficulty for understanding or accepting a matter of activity in teaching-
learning process. Of these problems, there are several factors that influence 
it. Moreover, the teachers are required to be able to overcome them in order 
to achieve the objectives in teaching-learning process. 
B. Previous Study 
As evidence of the originality for this study, this research discussed some 
previous study to give the clearness and the limitation of information in 
understanding of this research, the researcher needs to show the previous 
reference in order to get the relevant data of this research. The first previous 
study about English Teacher's Strategies in Managing Program Khusus Class 
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of the 7th Grade Students at SMP Al Islam 1 Surakarta in the 2015/2016 
Academic Year taken by Afrillia Catur Mahardika (2016). She analyzed about 
teacher’s strategy in managing Program Khusus SMP Al Islam 1 Surakarta. 
Although the focus is the same about the teacher’s strategy and problem faced 
by the teacher in teaching English, there are differences in the setting of place; 
setting of time; and what the researcher would like to discuss. She discussed 
the same Program Khusus as it was with the International Class Program 
which is a special program created by the school. The Program Khusus 
mentioned is only for students who pass a test with a score of more than 8, in 
the sense that the class called an excellent class. Different from the 
International Class Program which explains that this program is for students 
who have more proficiency in English. 
Secondly, the research arranged by Farihah Ismah Wahidah (2015) entitled 
Teachers’ Strategies in Teaching English at Muslim Wittaya Phuket School. 
The data of the research are four teachers who were Thai English teachers. 
Then the findings are four teaching strategies implemented by English 
teachers. She formulated the research problems about what strategies are used 
by the English teachers’ in teaching English at Muslim Wittaya Phuket School. 
She has the subject teachers who teach English at Muslim Wittaya Phuket 
School. Whether this study has the subject of teachers who teach English in the 
International Class Program. The research has the same subject as the data 
came from the English teachers. The other similarities both of the researchers 
and previous studies discuss the strategies used by English teachers in teaching 
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English. But, the previous study does not discuss the teacher's problem and 
solution during teaching English in the class. Moreover, another difference is 
the research place. The previous study took at Muslim Wittaya Phuket School 
Thailand, which is the only one Islamic based school of one island in Thailand. 
Although each of the research has the same Islamic based school, the 
researcher more specifically holds on International Class Program in Islamic 
Junior High School Al Abidin Surakarta.  
Thirdly, M. Alfan Santoso (2016) directed a paper entitled Teaching and 
Learning Strategies in Tarbiyah International Class Program to Develop 
Academic Skill of Islamic Education Students. This research explores how 
learning strategies implemented by Tarbiyah International Class Program 
lecture to increase the skill of Islamic education students. Here the same topic 
with this research is also discussed International Class Program students. But, 
the differences are this previous study shows the correlation between learning 
strategy with the competence of students that will be a grand concept for the 
Tarbiyah International Class Program curriculum and learning method. Then, 
she also gives the limitation only for Islamic education that has two 
specialization classes that are Arabic and English class. 
Fourth, the journal organized by Zahra Akbari (2015) entitled Current 
Challenges in Teaching/Learning English for EFL Learners: The Case of 
Junior High School and High School. This study found the reasons behind the 
failures of the Iranian students to acquire the expected level of proficiency in 
English in spite of learning English for seven successive years about the first 
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year of junior to last year of secondary school. The similarities from this 
journal and the research are the problems that tried to be investigated about 
learning English. There are some reasons why students can not accept English 
learning in class. Knowing about the students’ needs is an important role by the 
teacher because those problems can be the problem of the teacher itself. Then 
the teacher should know the solution to solve it. The differences between the 
journal and this study are the subject, place, time, and the objective of the 
research. The journal has not discussed the teacher’s strategies used in English 
learning in the class. 
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CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Design 
According to Moloeng (2007: 15) stated that qualitative research aims at 
an understanding of the phenomenon that happened to the subject of the 
research, such as behavior, perception, motivation, action, etc. The researcher 
used the descriptive qualitative method in this study. In a qualitative method, 
researcher interacted with people in a natural setting because the researcher 
tried to get deeply involved in the world of people being study. In this study, 
the researcher has participated in activities from the International Class 
Program which is an English Camp recently third time in two years. 
From these experiences, the researcher was interested to know how the 
English teaching process in International Class Program. Then the researcher 
can do all the study by using observation in the classroom and interview with 
the English teacher. Thus, the researcher observed directly to the subject that is 
the English teacher. Based on the statements, the researcher investigated 
information about the strategy of teaching English used by the teacher in the 
International Class Program. Besides, the researcher also wants to describe 
what are the teacher’s problem during they were taught in International Class 
Program. Then the researcher described them by explaining in words. 
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B. Research Setting 
1. The Place of Research 
In this study, the researcher has chosen the place of the research. It is 
located at Islamic Junior High School Al Abidin Surakarta which held on Jl. 
Tarumanegara 3, Banyuanyar, Banjarsari, Surakarta, Central of Java 
Indonesia. At Islamic Junior High School Al Abidin Surakarta, International 
Class Program is one of the excellent programs that aim to provide lessons 
that focus on English and Cambridge materials. It is equipped the students 
with global knowledge and skills by using English to compete for the 
globalization while upholding Islamic values. Actually, firstly the students 
must pass the placement test to join in International Class Program because 
not all students are ready enough to join this program. 
2. The Time of the Research 
This research has conducted research from June 2019 until February 
2020. The time for observation is divided into three parts. The first part is 
the pre-research that will be held in June-July. The second part is the while-
research that will be held in August-November. The third is post-research 
will be held in December-February 2020. 
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Table 3.1 
Time of Research 
 
 
Process 
 
June 
 
July 
 
August-November 
 
December-February 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
Asking 
permission and 
pre-observation 
                
Arranging 
proposal 
                
 
While research 
(observation, 
interview, data 
collection, data 
analysis) 
                
 
Post research 
(submit the 
thesis) 
                
 
C. Research Data 
The data of this research were analyzed by using descriptive qualitative. 
According to Sutopo (2002: 53), qualitative research is a procedure resulting in 
descriptive data such as writing an oral from people and behavior that capable 
of control. Data are the result of the researcher's notes, both the fact and value 
(Arikunto, 2002: 96). The data of this research are written data and the 
interviews based on the observation of strategies used by the English teacher in 
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teaching the International Class Program of the seventh grade at Islamic Junior 
High School Al Abidin Surakarta in Academic Year 2019-2020. 
1. Research Subject 
The research subject of this research is an English teachers’ in the 
International Class Program of the seventh grade at Islamic Junior High 
School Al Abidin Surakarta in Academic Year 2019-2020. The English 
teachers come from H class and I class. 
2. Research Informant 
Sutopo (2002: 50) stated that the informant is an individual that has an 
important role in giving information which is chosen as a subject by a 
researcher that will be an informant. The researcher took the H class English 
Teacher and I class English Teacher of the seventh-grade students as the 
informant to be interviewed. 
3. Source of Data 
The data of this research was taken from strategies used by English 
teachers in the International Class Program of the seventh grade at Islamic 
Junior High School Al Abidin Surakarta in Academic Year 2019-2020. The 
data included the observation, interview with the teachers, the result of 
syllabus and lesson plan from the teachers. 
D. The Technique of Collecting Data 
The data source in the descriptive qualitative research can be humans, 
events or activities, place or location, things, various pictures and records, 
documents, and archives (Sutopo, 2002: 50). In order to get problems or clarify 
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an initial topic, a researcher should conduct the data. However, a researcher 
should use some techniques to get the data which are: 
1. Observation 
The observation method involves the researcher is watching, recording, 
and analyzing events of interest (Blaxter, Hughes, and Tight, 1996: 1858). 
Observation is a method of collecting data and an activity of viewing the 
research subject in detail. As a non-participant-observer, the researcher 
comes and observed the teaching-learning process in English several times 
along the research period to see, hear, and record what happened during the 
teaching-learning process. 
To get the data the researcher does some activity when observation. 
First, the researcher visited Islamic Junior High School Al Abidin Surakarta 
to meet the headmaster and then asked permission to do this research. After 
getting permission, the researcher had met the English teacher to discuss 
what would be done during the research. Second, the researcher has 
observed the teaching-learning process in the classroom. The researcher 
came into the classroom and observed the process of English teaching-
learning. The researcher did not take part actively and interacted with the 
teacher and the students during the process. 
2. Interview 
Sutopo (2002: 59) stated that interview in the descriptive qualitative 
research generally is done by giving the open-ended question which 
purposed to gain the deep information and it is done by using non-structural 
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formally things in order to get the views of the subject observed about many 
things that bring advantages for gaining the detailed information. In this 
research, the researcher interviews the English teachers of the International 
Class Program at level seventh. 
E. The Trustworthiness of Data 
To determine the trustworthiness of the data, the researcher needs some 
techniques for examining data. The examination is done based on some 
criteria. There are four criteria used by the researcher, namely:  credibility, 
transferability, dependability, and conformability. The trustworthiness of the 
data can be done by participation prolongation, the diligence of research, 
triangulation, colleague checking, and sufficiency of references, negative case 
analysis, and member check (Moleong, 2000: 175). In this research, the 
researcher is going to use triangulation. 
According to Moleong (2000: 178). Triangulation technique is the 
technique of examining the trustworthiness of the data which uses the things 
outside the data in order to examine the data and to compare the data. 
Triangulation is divided into four techniques: (1) triangulation by using 
methods (2) triangulation by using source (3) triangulation by using theories 
and (4) triangulation by using an investigator. Triangulation by using methods 
means that the researcher will check the credibility of the data of the research 
and the data resources by using several data collection techniques and analyze 
them by the same method. Triangulation by using resources means that the 
researcher will compare and recheck the credibility of information found in the 
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observation with the data interview and compare it with related documents. 
What means by triangulation by using theory is a technique of examining data 
by finding the standard of comparison from an analysis explanation as s 
supporting data get valid evidence of the research result. The last technique 
used in triangulation is using investigator is that the researcher will recheck the 
credibility of the data by own research or another researcher. 
The researcher used the triangulation of the method because the researcher 
used to interview and observation to gather the data. The researcher connected 
the result of the interview and observation. Triangulation of the method 
involved using multiple data gathering procedures. 
F. The Technique of Analyzing Data 
According to Sugiyono (2010: 244) data analysis is the process of 
systematically searching and preparing the data obtained from interviews, field 
notes, and documentation, by way of organizing data into categories, defined in 
units, synthesize, organize into a pattern, choose what is important and that will 
be studied, and make a conclusion that is easily understood by themselves and 
others. The data analysis is a process to organize and to arrange the data into a 
structure, category, and unit of basic explanation so that it can be found the 
theme and can be formulated by the data. By principles, data analysis of 
qualitative research is done together with the process of data collecting. 
The technique of analysis which is used in the qualitative is by using the 
technique of data analysis suggested by Miles and Huberman (1992: 19-20). 
41 
 
 
This technique consists of three events: data reduction, data presentation, and 
make a conclusion of data (verification of data). 
1. Data Reduction 
Reduction of data means the process of choosing, centering attention, 
abstracting and transforming the hard data which is taken from the field of 
research. This process is run since the research happened, from the 
beginning of the research to the end of the research. In the process of data 
reduction, the researcher has to find real valid data. When the researcher 
knows the lack of data trustworthiness, the data will be rechecked to another 
informant as the source of data. 
Reduction of data is done as a process of selecting, focusing, shortening 
and abstracting the data collected from the research location. Making a note, 
summary, and focusing on collecting the data are needed when we are doing 
research. It means that this process aims to reduce, to shorten, and to reject 
which one is important to describe the quality of the strategies used by the 
teacher in teaching English on the International Class Program of the 
seventh grade at Islamic Junior High School Al Abidin Surakarta in 
Academic Year 2019-2020. 
2. Data Display 
The presentation of data is arranged information which gives occasions 
to get a conclusion and do an action. This step is an effort to arrange and to 
reintegrate all of the data collection from the research field. The data is data 
that has been selected and shorted in the step of the reduction of data. The 
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presentation of data is done by arranging the information systematically in a 
description that explains about the researcher’s conclusion. The researcher’s 
conclusion is in a logical and systematic sentence so it can be understood by 
the reader. 
In this stage, the researcher wishes to present the correlation of 
organization information in qualitative research, the data taken are from 
class observation, interview, and document. The data are presented in the 
narration of the word by the researcher. All the data obtained from the 
observation and deep interview. It is the way to collect the research data and 
it helps the researcher do the research. In the observation, the researcher will 
know about the teaching-learning process, the strategy is used by the teacher 
as long as the teacher taught. From the interview, the researcher will know 
about the strategies from the English teacher and the problems faced by 
them during taught in class. 
3. Conclusion of Data 
After describing the data, the researcher drawing the conclusion of the 
data. The researchers present the data from strategies used by English 
teacher during the teaching-learning process. The researcher also presents 
the data from the problem by the teacher during teaching English in the 
International Class Program level seventh. After describing the data, the 
conclusion of the research can be taken. In this research, the conclusion was 
drawn continuously throughout the course of the study. The researcher was 
like to write up not only what has seen each day but also the interpretation 
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of that observation. The researcher reports research finding in detail that 
shows the new finding different from the other research. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
This chapter will discuss the data that has been found during the research. 
The data will be analyzed based on the interview and observation. 
A. Research Findings 
In this subchapter, the researcher presented the research finding based on 
the formulation of the problems, the aims of this study are divided into two 
parts. The first part is the researcher would like to describe the English 
teachers’ strategy in teaching the International Class Program of seventh grade 
for the first semester at Islamic Junior High School Al Abidin Surakarta in 
Academic Year 2019-2020. The second part is the problem faced by English 
teachers in teaching the International Class Program of seventh grade for the 
first semester at Islamic Junior High School Al Abidin Surakarta in Academic 
Year 2019-2020. 
1. The teachers’ strategies used in teaching English of seventh grade in the 
International Class Program at Islamic Junior High School Al Abidin 
Surakarta in Academic Year 2019-2020. 
The researcher did the observation in the class eight times consisted of 
2 classes and 2 teachers. The classes were 7 H and 7 I of International 
Program Class. From the data presentation, the researcher presents the data 
findings as follows: 
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a. The Teacher 1 (T1) strategies used in teaching English of seventh 
grade in the International Class Program at Islamic Junior High 
School Al Abidin Surakarta in Academic Year 2019-2020. 
The researcher had classified the findings of strategies collected 
from the result of having observation in English class and interview with 
English Teacher 1 (T1) who taught in H seventh grade for the first 
semester at Islamic Junior High School Al Abidin Surakarta in Academic 
Year 2019-2020. 
1) Cooperative Teaching-Learning Strategy 
The teacher used Cooperative Learning Strategy when the 
teaching-learning process to form a group. She used Cooperative 
Learning Strategy in the seventh H class on 28 August 2019 based on 
the observation. This strategy has a series of group learning activities 
which was conducted by students in certain groups to achieve learning 
objectives that have been formulated by the teacher. If the teacher 
implements this learning strategy correctly, students are expected to 
respect and care with each other. 
When the teacher used this strategy on that day, she asked 
students to form a group of about 2 to 3 members. Then she gave a 
theme to them that should they discussed together in a group. Those 
themes are written on paper then were divided into each group. 
Actually, on that day, they form the group by themselves. From that 
process, it means that the Cooperative Learning Strategy is creating a 
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learning society. Previously, the teacher explained in advance about 
what should be discussed in their groups. Because the theme is a 
hobby, the teacher tries to give an example first. An example is about 
how to use the words at, in, and on. Another example of how to 
develop the question word "what, when, where". 
They were encouraged to make a role-play text. The words that 
will be used by them may be taken from the paper they have, but the 
theme cannot be the same. Each of the members should create their 
own dialogue and present it This strategy expected the students to 
work together to complete the task so they can be successful in 
presenting their tasks. Besides that, the teacher always monitoring the 
students when they were discussed together. At the end of the 
teaching-learning process, all students have finished their tasks. 
2) Problem Based Learning Strategy 
Based on the interview, the teacher said that sometimes she used 
Problem Based Learning Strategy in class. 
T1: “... saya juga suka menggunakan strategi Problem Based 
Learning itu dan kadang juga Cooperative Learning 
Strategy. Terkadang saya juga membuat kuis dan 
memberikan nilai tambahan untuk mereka yang bisa 
menjawabnya. Tapi itu cuma kuis kecil saja, bukan seperti 
penilaian sebenarnya tujuannya supaya siswa mendapat 
motivasi dan mau memperhatikan.” 
 
Basically, the teacher said that she used learning strategies 
according to the theme being studied. From the interview, she also 
said that preferred to give an additional score to students by giving 
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them a quiz. Usually, when students were given a guide, they will be 
competing to answer it. There the students are challenged to find true 
answers to this quiz. When the researcher has done an observation in 
seventh H class, she had ever found that the teacher used Problem 
Based Learning in the teaching-learning process on 29 August 2019. 
She asked the students to solve a question by guessing what the true 
words which are given from the teacher. She said that the students 
were able to find information about the question by listening to 
English audio by the teacher. The true answer was discussed together 
in front of the class. 
When the teacher used Problem Based Learning Strategy, it 
required the teacher to select the lesson material that has a problem 
that can be solved. From the observation, the teacher used its strategy 
when listening section. She opened the teaching-learning process by 
guessing words to the students without saying anything about the 
answer. Just tells about the instructions and keyword. Then students 
are stimulated to find an answer through the audio played by the 
teacher. While they were stimulated to give true answers, it means that 
without this problem then maybe there is not a teaching-learning 
process. 
At that time the teacher gave keywords about "collecting stamps, 
traveling, doing selfies,". The teacher only gave a statement about the 
characteristics of the word and then the student gave the correct 
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answer to the teacher. After that, the teacher starts the Listening lesson 
with a theme as exemplified using the speakers that he has prepared. 
When the audio has played, students listen carefully. They identify 
what was meant by the audio. After identifying, they answered it. But 
the teacher asked some students to come forward and write their 
answers on the whiteboard. 
Problem-Based Learning Strategy used to develop students’ 
ability to think critically and to adapt the new knowledge. Its strategy 
is able to train the students to get used to always think critically when 
they were got a problem. After they got into trouble, they will be 
provoked into thinking to solve the problem. Then they will be able to 
come up with a solution to solve the problem. From this process, it 
was very necessary for them to be able to develop the skills they have. 
In the interview, the teacher also said that he would always provide 
motivation to students to be always activated while the teaching-
learning process. 
3) Contextual Teaching-Learning Strategy 
The researcher did an interview with Miss A. K., as the English 
Teacher 1 (T1) of the International Class Program H class in June 
2019. 
T1: “Saya tidak tau ya kalau guru lain bagaimana. Tapi kalau di 
kelas saya biasanya saya menggunakan metode CTL. Saya 
meminta siswa mempelajari materi sesuai yang ada di buku. 
Tidak hanya soal grammar atau suatu ekspresi tanpa mereka 
tau apa keuntungannya buat mereka. Jadi saya menyediakan 
pembelajaran sesuai materi, kegiatan pembelajaran sesuai 
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dengan konteks. Seperti contoh ketika mereka belajar dengan 
tema shopping, ...” 
 
Based on this interview, the teacher said that she preferred to use 
the Contextual Teaching-Learning strategy. She concerned about what 
material that she would explain to students in choosing what strategies 
she would use. She usually uses different strategies in the teaching-
learning process. Besides that, she also said that she usually uses 
Contextual Teaching-Learning strategy in the teaching-learning 
process. Afterward, from the observation that gained by the 
researcher, English Teacher 1 used Contextual Teaching-Learning 
Strategy twice. That was on August 31
st
 and 3
rd
 September 2019. 
First, on August 31
st
, the teacher noticed a theme about what will 
be learned that day then the teacher asked students to participate in the 
learning activities. It means that knowledge that will be gained by the 
students is the whole knowledge that has a relation to one another. 
Because the teacher will choose students to make examples of 
sentences from the material that has been learned later. The teacher 
tried to create learning as a process in activating knowledge. That was 
to be part of the characteristics of the Contextual Teaching-Learning 
Process. 
The teacher used the Contextual Teaching-Learning Process in 
seventh grade in H class to explain about hobbies. At that time the 
teacher said that they will learn about building up sentences, 
especially negative and interrogative sentences. She said that it would 
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be needed their participation by calling one of the students' names and 
that those who were called were expected to be able to give examples 
according to their respective understandings. The task from the 
teacher in this strategy was to provide easiness of learning for 
students. She delivered material as properly because the purpose of 
that learning was made the students brave to build up the sentences 
appropriate with the material from the teacher. After explaining 
clearly, the teacher asked if anyone does not understand the material 
she was described. Then she gave a real example with the theme being 
studied. 
Besides that, to prevent students from bored when the lesson at 
noonday, sometimes the teacher made a game to interest them. In 
according to attract the students thus the game was made so that they 
are able to practice their concentration when the game is being done 
and from the game usually the losers must present their work of the 
lesson being discussed. Exactly, from that activity automatically all of 
the students participated in the game because they try not to be the 
losers. They were so excited to follow the game. After the game was 
over, the teacher giving a conclusion theme of the teaching-learning 
process and closing it. 
Then on 3
rd
 September 2019, she used media as a tool in 
teaching-learning process that was Liquid Crystal Display (LCD) to 
show the PowerPoint material about adjectival order that used to 
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favorite things. She asked the students to pay close attention to the 
material and if there is any question that they did not know yet about 
it, the teacher allowed them to ask it. After that, she always required 
the students to make an example that related to the material which has 
been discussed together. 
At this learning stage, the teacher tried to relate the material that 
has been learned, namely the Hobbies on Favorite Things to the 
material to be learned about the Adjectival Order. The goal was that 
students were able to develop the knowledge they already have with 
the new knowledge they have gained. So when the teacher asked 
students to make sample sentences from the theme, they can answer 
them according to the knowledge they have. 
When starting the lesson, the teacher gives an example of his 
favorite object, the old book. She explained the specifications of the 
book with the aim that students could later explain their favorite 
things clearly. The teacher always delivered material as clearly to 
students. They must explain it in their individual notebooks after that 
the teacher pointed students to write on the whiteboard. After 
completing the explanation of favorite things, the teacher started 
explaining the material about adjectival order with words that have 
been written by several students on the board. The teacher fixed 
student writing by justifying the wrong part. Then start changing it 
into one sentence of adjectival orders. 
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After giving an explanation and giving many examples of the 
material, the teacher tried to give practice questions to students to 
ascertain whether or not they understand the lesson being learned. The 
teacher still discusses the answers to the first practice questions then 
gives more practice questions and appoints students to answer them to 
the front of the class. Then the teacher evaluated the writing of some 
of these students and asked students to take notes. From these stages, 
it can be said that it is the stage of the Contextual Teaching-Learning 
Strategy theme. 
b. The Teacher 2 (T2) strategies used in teaching English of seventh 
grade in the International Class Program at Islamic Junior High 
School Al Abidin Surakarta in Academic Year 2019-2020. 
The researcher had classified the findings of strategies collected 
from the result of having observation in English class and interview with 
the English Teacher 2 (T2) who taught in I seventh grade for the first 
semester at Islamic Junior High School Al Abidin Surakarta in Academic 
Year 2019-2020. 
1) Mastery Learning Strategy 
This strategy focuses on the student’s ability to learn through 
providing enough time and the right conditions using a diagnostic-
prescriptive approach to determine instructional decisions. On 23
rd
 
August 2019, the researcher got data as similar to the result of having 
observation. From the main activities, English Teacher 2 (T2) 
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reviewed some vocabulary. English Teacher (T2) read and the 
students repeated it continuously. After that, she asked students to 
translate the vocabulary and read that together. When the students 
translate the vocabularies made mistake, she corrected and gave the 
correct one answer. 
After reviewed some vocabulary, English Teacher (T2) gave them 
a reading test with a time of about 35 minutes. Before the test begins, 
she announced to them the instruction of the test. When it was felt 
enough, students could be done them work. During the test, English 
Teacher (T2) monitoring them on her table. After finished the test, 
students required to change their sheet work to their seatmates then 
discussed the test together. Students should be able to master reading 
and practice their English. So, English Teacher (T2) wanted to 
promote the students’ success. 
Based on the observation, it can be classified as mastery learning. 
From this overview, the researcher had concluded that the focus of 
learning on the individual acquiring reading skill. The teacher could 
be identified what they needed. She always prepared her lesson plan to 
make them read. Sometimes, she wanted to know the students’ 
progress in mastery learning. So, she asked the students to read and he 
knew the progress of students’ reading skills. 
On the other hand, the teacher also said that during the interview 
with the researcher as below: 
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T2 : “Saya biasanya suka pakai Problem Based Learning miss, 
kadang juga Cooperative Learning. Tapi ya pokoknya menyesuaikan 
tema lah miss. Kalau mendukung untuk diterapkan Problem Based 
Learning ya saya terapkan itu. Kalau tidak, ya pakai Cooperative 
Learning. Sesekali pun juga bisa pakai Mastery Learning Strategy 
gitu. Ya menyesuaikan lah miss.” 
 
The teacher also explained that she also used a mastery learning 
strategy when teaching in class. But she could not say explicitly when 
it was used because basically the teachers used any learning strategy 
in accordance with the learning theme being studied. 
2) Contextual Teaching-Learning Strategy 
English Teacher (T2) had ever said to the researcher on the 
interview that she often used Contextual Teaching-Learning Strategy 
in the class. 
T2: “... kadang juga Contextual Teaching and Learning Strategy. 
Tapi ya pokoknya menyesuaikan tema lah miss.” 
 
She said that not only one strategy that was used in a teaching-
learning process, but it depended on the material. Besides that, based 
on the researcher’s observation on 30 August 2019, the researcher got 
information about the way she implements her strategies. Before 
coming into the class, she has prepared herself for her teaching 
material and tools that were used in the class. Then, she came to the 
class and started her lesson by greeting and informing the theme that 
was Simple Past Tense. Then she starts her main teaching activities. 
Furthermore, she asked the students what the meaning of simple 
past tense. Everybody can answer it. While students answering the 
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question, the English Teacher 2 (T2) prepared the media. The media 
used were LCD and laptop. Then, she explained about types of 
conditional sentences and asked students to read the pattern of 
conditional sentences. Subsequently, she asked the students what the 
pattern of simple past is because she preferred them to make an 
example of this. Students who don’t understand the material allowed 
to ask the teacher. Then, they discussed together. 
It can be obtained that she asked the students to read together with 
the material on the LCD. After that, she gave an explanation of 
material, because they had to make an example in their book such as 
their past daily life which relates to that theme. Several minutes left, 
then they had some exercises from the teacher. The purposes of those 
exercises were to make sure that students really understood the theme. 
From the result of having observation towards The English Teacher 
(T2), it can be concluded that she implements teaching strategy which 
is classified as Contextual Teaching-Learning Strategy because these 
activities are followed by students' practice and teacher feedback.  
3) Problem Based Learning Strategy 
This strategy is to focus on authentic or real-life problems. In the 
interview, the teacher said before that she preferred used Problem 
Based Learning Strategy for her class. 
T2: “Saya biasanya suka pakai Problem Based Learning miss, 
kadang juga Contextual Teaching and Learning Strategy. 
Tapi ya pokoknya menyesuaikan tema lah miss.” 
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Based on the observation of the researcher on 4
th
 and 5
th
 
September 2019, the researcher found that the English Teacher (T2) 
preferred used Problem Based Learning strategy in her class. The first 
day, she used it to theme about Procedure Text. She started her main 
teaching activity by asked the students to open their books in unit 3. 
During open their book, the teacher gave keywords to students about 
what they have learned last week and students should guessing what 
was those keywords. All of the students guessing that until one student 
giving a true answer. The teacher gave a gift to that student who has 
answered the true answer. 
On the second day, The English Teacher (T2) discussed new 
material about adjectival order. Students were asked to guess what the 
meaning of that theme. They also required to open their dictionary to 
find the difficult meaning of it. One by one of them tried to answer it 
even they discussed it together with their seatmate. Step by step they 
can guess the keywords. Then the teacher has arranged the answer 
from the students into the true one. After that, students have known 
the theme and the teacher began to explain that. 
From that observation, it can be concluded that the teacher used 
Problem Based Learning Strategy two days. It was authentic learning. 
The students were asked to define the problem, collect information 
and resume that information. Furthermore, the students were discussed 
together.  They were able to know an actual issue. 
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2. The problem faced by English teachers in teaching seventh grade of 
International Class Program at Islamic Junior High School Al Abidin 
Surakarta in Academic Year 2019-2020. 
In this section, the researcher would like to present the data which was 
gotten from observation in English class and interview with the English 
teachers in Islamic Junior High School Al Abidin Surakarta. Here they are: 
a. The problem faced by English teachers 1 in teaching seventh grade 
of International Class Program at Islamic Junior High School Al 
Abidin Surakarta in Academic Year 2019-2020. 
There are two problems faced by Teacher 1 when teaching 
International Class Program in 7H class. These problems are as follows: 
1) Method 
Based on the observation on 31
st
 August 2019, the researcher 
found when the teacher used Contextual Teaching-Learning strategy 
in the teaching-learning process that was held in the afternoon that 
makes concentration of the students became low because they were 
sleepy. The students had a little difficulty to give responses to the 
teacher at the moment. When the teaching-learning process was held 
during the day absolutely some of the students will tend to feel 
sleepy. Consequently, when the teacher asked feedback on the 
material being discussed students will tend to be quiet because they 
feel sleepy. 
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When this case occurred in the classroom, the teacher must take 
the initiative to create a classroom atmosphere to become active 
again. Because if forced to continue the lesson, students were no 
longer motivated to learn. This makes the material obtained by 
students difficult to understand because they are not learning but are 
sleepy. So that students were no longer active. 
When that happens, the teacher has other initiatives to overcome 
this. Then the teacher created a game for students so that they feel 
excited again. Each teacher makes a game in the classroom, 
endeavored to keep trying to include the material being studied in the 
game. That depends on the creativity of each teacher. In addition to 
interest students’ enthusiasm for the game that is carried out on the 
lesson can also be to continue the material being discussed. So here 
the teacher required to be creative in teaching the students. Because 
the teacher is an actor in the teaching-learning process. 
2) Obstacle 
When the researcher interviewed the English Teacher 1 (T1), 
she also mentioned as below: 
T1: “Kalau saya terkadang mendapati masalah dalam mengajar 
adalah ketika LCD berjalan tidak baik. Bukan karena saya 
nggak bisa, tapi karena memang sedang trouble gitu. 
Untuk materi, saya tidak mengalami kesulitan dalam 
materi. Saya selalu berusaha untuk menyiapkan materi 
semaksimal mungkin ...” 
 
From the interview information, the teacher explained that the 
problem she found was sometimes when she was teaching, the media 
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used did not always run smoothly. But even when that happens, she 
must try to keep the lesson going to completion.  
In the next observation that was on 3
rd
 September 2019, the 
researcher found that the teacher got a little problem with using the 
media that was Liquid Crystal Display (LCD) when she used 
Contextual Teaching-Learning Strategy. She turned on the LCD 
when it started before the lesson began. When the lesson is ongoing, 
the teacher has explained the material which is discussed. While in 
the middle of the explanation, the teacher had turned off the LCD 
because he wanted to write an example on the whiteboard. Because 
the location of the projector is right on the whiteboard, so when the 
teacher uses the LCD in class, she must be as flexible as possible.  
When finished writing the example, then she will restart the 
Liquid Crystal Display (LCD) to open the material that was in 
PowerPoint. However, the LCD is having trouble and she has a hard 
time to turn on it. She tried to keep pressing the button but it did not 
on. She asked the students “anyone knows about what’s going on of 
this LCD?” then no one answers it. 
For cases like this, the teacher was also required to understand 
how to use media in the classroom even when the school resources 
unidentified. From those activities, that was related to the interview 
which was done with English Teacher 1. 
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b. The problem faced by English teachers 2 in teaching seventh grade 
of International Class Program at Islamic Junior High School Al 
Abidin Surakarta in Academic Year 2019-2020. 
There is a problem faced by Teacher 2 when teaching International 
Class Program in 7I class. Here the problem as follows: 
1) Method 
Based on the observation on 23
rd
 August 2019, the researcher 
found a problem when she used Mastery Learning Strategy about 
having a student the name was “K” who did not want to do her duty. 
She refused to do five minutes presentation as an obligation in front 
of the class. At the time, the teacher actually had tolerated her by 
giving some advice and motivation but she still did not want to carry 
out these obligations. 
Even though, before that day it was told that she had to do the 
presentation on that day but she still refused to do it within the 
reasons she was not fluent in English. However, her friends and the 
teacher also gave her a lot of motivation but she preferred to choose 
to get a punishment rather than having to do five minutes 
presentation. Afterward, the teacher explained the situation that often 
occurred in her class below: 
T2: “Ya seringnya itu murid nggak ngerti dengan apa yang 
guru bicarakan miss. Kan kita dianjurkan ngajar pakai 
bahasa Inggris di ICP ini. Murid pun juga dilatih untuk 
menggunakan bahasa pengantar bahasa Inggris juga. 
Kasusnya, kalau siswa nggak ngerti apa arti yang 
dimaksud guru begitu biasanya  mereka tanya “artinya apa 
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miss?”. Lalu ya saya bantu jelaskan pakai bahasa 
Indonesia supaya mereka paham.” 
 
 
In the interview above, it was mentioned that there are some 
students who do not really understand English. Thus, the teacher also 
should not be discriminatory in teaching, so as much as possible the 
teacher must be fair. She should be able to approach students who 
are less capable in English so that they are motivated to study more 
and do not feel discouraged that they cannot learn English. All 
students will definitely be able to in English. 
Basically, the teacher who teaches in the International Class 
Program indeed equipped with a lot of methods of teaching or 
strategies that must be done in class. In fact, the International Class 
Program class is not all students can fluent in English. On the other 
hand, teachers must always provide motivation to students so that they 
want to learn English well and not feel pressured when doing English 
lessons. It must as interesting as possible in teaching English at the 
class. Students hoped will feel comfortable in learning English. 
B. Discussion 
Teaching strategies are procedures used by the teacher which serve as a 
way of reaching a goal. To reach the goal, the teacher has an important role in 
the teaching and learning process because most of the output of students was 
determined by the teachers. Kindsvatter (1996: 30) states teaching strategy is to 
help the teacher make optimal use of methods and instructional materials. It 
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means that strategy is a specific method used by the teacher to achieve a 
teacher’s plan in teaching. 
In this section, the researcher discusses the research findings with the other 
relevant references. In order to justify the research findings, the researcher 
discusses them with reference to theories related to both of the strategies which 
were used in teaching seventh grade of International Class Program at Islamic 
Junior High School Al Abidin Surakarta in Academic Year 2019-2020 and the 
problem faced by English teachers in teaching seventh grade of International 
Class Program at Islamic Junior High School Al Abidin Surakarta in Academic 
Year 2019-2020. 
1. The teachers’ strategies used in teaching English of seventh grade in the 
International Class Program at Islamic Junior High School Al Abidin 
Surakarta in Academic Year 2019-2020. 
At this point, the researcher discusses some main points of the 
research findings concerning the teachers’ strategies which were used in 
teaching seventh grade of the International Class Program at Islamic Junior 
High School Al Abidin Surakarta in Academic Year 2019-2020. 
a. The teacher 1 (T1) strategies used in teaching English of seventh 
grade in the International Class Program at Islamic Junior High 
School Al Abidin Surakarta in Academic Year 2019-2020. 
The researcher would like to explain the positions of findings of the 
present research to the existing body of knowledge or theories. The 
researcher was going to interpret the strategies used by English Teacher 1 
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in teaching seventh grade of International Class Program at Islamic 
Junior High School Al Abidin Surakarta in Academic Year 2019-2020. 
1) Cooperative Learning Strategy 
Kindsvatter (1996: 305) stated the focus of this strategy is both 
academic and affective, with emphasis on the achievement of shared 
goals through cooperative efforts. At the first observation in the 
English Teacher 1 (T1) class, the researcher found that the T1 used the 
Cooperative Learning Strategy at the time. Based on the observation 
result of 7H class, the teacher opened the lesson by telling the students 
about the theme they will learn then the teacher asked them to make a 
group. The group was made by 2 until 3 members. They had to 
discuss the theme in groups. Before they discussed the theme of each, 
T2 gave an explanation to students about what they should discuss and 
they must present the result of their discussion to the class. 
Thus strategy called a grouping strategy because it emphasizes 
the process of working together in groups. The students were given a 
task by the teacher and they had to discuss it in each of their groups. 
They discussed hobbies so on that occasion they learn to think, solve 
problems, and integrate knowledge with skills. Actually, the groups 
consist of heterogeneous students. it aims to create an arena for team 
members to have a high expectancy of each other. If a teacher 
implements this learning strategy that putting students in groups and 
giving them something to do correctly, all students are expected to 
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respect and care with each other. Cooperative learning strategy 
principles and techniques are tools that teachers use to encourage 
mutual helpfulness in the groups and the active participation of all 
members. 
Heterogeneous students in a group are intended that each member 
of the group is able to contribute the experience, giving each passage 
and receiving to the success of the group. Besides, through this 
strategy, they can develop and compare their ideas of others. It also 
makes them will be close with their friends and help each other if 
there any problems in discussing together. Kindsvatter (1996: 308-
309) stated teachers act as a facilitator by establishing group whose 
members work together on shared goals. To achieve the maximum 
result, there are five elements of the mutual cooperation learning 
model that must be applied, which includes: positive each other; 
individually responsibility; face to face; communication; group 
evaluation process. 
Based on those five elements theory, it relates to the observations 
of the researcher because at that time students were asked by the 
teacher to create a group and discuss the themes that the teacher has 
given them. While the discussion, each student helps each other in the 
group so that they can complete their assignments. Besides the 
students doing their work, the teacher monitors them and helps if there 
is trouble. After completing their task, they present it, group, by the 
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group to the teacher to be scored. That’s why the teacher can also 
assess how the results of their cooperation. If each person from the 
group smoothly presented, it can be said that they were successful in 
the learning. 
2) Problem Based Learning Strategy 
Problem-Based Learning Strategy (PBL) is an instructional 
method in which students learn through facilitated problem-solving. 
Sadker (2005: 99) stated this strategy used on authentic or real-life 
problems. Based on the result of observation, the teacher continued 
the theme of hobbies used the PrBL strategy. She used speakers as the 
media because it was a listening section. It related to the theory that 
the teacher gave a problem to students so they could find answers to 
solve the problem. The teacher gave clues to students then they guess 
what was meant and start lessons from there too. Students are asked to 
raise a finger when they can answer the question. One by one student 
answer and the teacher explained the correct answer at all. 
Firstly, the teacher did not explain what they wanted to learn. She 
just listened to them the audios from the speaker like the hobby 
traveling, collecting stamps, and the bottles. She wanted them to listen 
to the audios, guess it briefly, and mention it. The audio played about 
twice so they can listen carefully to find the answer. After students 
can answer correctly then the teacher discusses it together. The way of 
giving the task to the students to find out about the clues was included 
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with the Problem Based Learning Strategy. Sadker (2005: 100) stated 
the students can adapt in daily life, focus on authentic or real-life 
problems, the teacher’s role is to identify activities that fuel students’ 
interest. 
The learning activity was directed to resolve the problem. It 
means, without a problem then maybe there is not a learning process. 
Based on the observation, the students asked to identify the audios of 
the speaker and answer the question from the teacher. They had to act 
to think about finding additional information. After they have done, 
they discuss it together. The information from one student would be 
added from another student then they processed the whole information 
to be the complete answer. The last was making conclusions together 
from discussing the information that they got and processed before. 
The whole process means that the students were given a problem and 
they solve it. 
Sadker (2005:100) states the learner can improve and share their 
skill and knowledge. PBL can challenge the ability of students and 
provide satisfaction to discover new knowledge for students. asking 
them to find an answer by giving clues and all of them had to speak up 
was a challenge for them. They can try to be brave and more confident 
even just answer the question and speak up in front of their friends. 
Through the PBL strategy, students were able to improve their 
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learning activities and develop their ability to adapt to new 
knowledge. 
3) Contextual Teaching-Learning Strategy 
Contextual Teaching and Learning Strategy (CTL) as a 
conception of teaching and learning that helps teachers relate subject 
matter content to real-world situations; and motivates students to 
make connections between knowledge and its applications to their 
lives as family members, citizens and workers; and engage in the hard 
work that learning requires (Berns and Erickson, 2008: 54). At the 
time of observation, the researcher found that T1 used CTL twice in 
the 7H class. Even T1 had ever said to the researcher that she often 
used Contextual Teaching and Learning Strategy in the class. 
First, the teacher used CTL to explain grammar building up 
sentences. The teacher tried to guide the students to understand the 
material. Even if there is any question, they should brave to ask the 
teacher. She used whiteboard as the tools of the teaching-learning 
process. Then, the teacher wrote an example of the sentences related 
to the theme. The explanation delivered as properly because the 
purpose of that learning was made the students brave to build up the 
sentences appropriate with the material from the teacher. She gave a 
question to student-related to the theme and they should answer that 
question but call according to the absence. 
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Berns and Erickson (2008: 54) stated that Contextual Teaching 
and Learning helps the students connect they are learning to the life 
contexts in which that content could be used. This strategy encourages 
students to be able to apply learning outcomes in daily life with their 
knowledge and competence connection. By asking the students to give 
questions, she had created and developed their idea. She also gave her 
new knowledge by giving them additional information besides the 
answers to their questions. 
Secondly, she used CTL again to the theme of favorite things. 
The teacher asked the students to put their favorite thing on the desk. 
They required to describe what was the favorite thing they have. 
Before, the teacher gave an example of her own favorite book. Then 
she explained the material about favorite things which are related to 
the real-world in their daily life. The teacher was also speaking about 
her favorite novel as her favorite thing. The purpose was motivated 
students so they can understand if any task later. 
The material given by the teacher itself is gained in the school and 
also in the various contexts that still exist in the real world. Thus she 
gave an example about both of her favorites books and novel. From 
what was explained by the teacher, it can be concluded that the 
teacher provides a concrete example to students related to the theory 
of Smith (2009: 256) about one of the characteristics of CTL strategy. 
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Thus learning is acquiring knowledge to the students. In this learning, 
the teacher used LCD as the media of the teaching-learning process. 
The next material was about adjectival order in English. The 
teacher tried to give an attractive noted to students on her PowerPoint 
slides. The teacher explained part of the part from the material. Then, 
she gave the students some examples. The teacher asked them to make 
sentences that included the adjectival order. After made an example, 
they have written it on the whiteboard but they were chosen by the 
teacher. They wrote thus examples on the whiteboard and then 
discussed them together. Students who don’t understand allowed to 
ask a teacher. In the last of learning, the teacher gave some exercises. 
The strategy successfully used at that moment because students can 
give feedback for the improvement process and refinement of the 
strategy. 
b. The teacher 2 (T2) strategies used in teaching English of seventh 
grade in the International Class Program at Islamic Junior High 
School Al Abidin Surakarta in Academic Year 2019-2020. 
The researcher would like to explain the positions of findings of the 
present research to the existing body of knowledge or theories. The 
researcher was going to interpret the strategies used by English teacher 2 
in teaching seventh grade of International Class Program at Islamic 
Junior High School Al Abidin Surakarta in Academic Year 2019-2020. 
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1) Mastery Learning Strategy 
The teacher used Mastery Learning Strategy in 7I class. Based on 
the observation, the researcher had concluded that the focus of 
learning on the individual acquiring reading skill. The teacher wanted 
to know the students’ progress in mastery learning. So, Teacher 2 
asked the students to read about vocabularies then she knew the 
progress of students’ reading skills. This phenomenon supported by 
Kindsvatter (1996: 295) states that mastery learning focuses on the 
student’s ability to learn through providing enough time and the right 
conditions using a diagnostic-prescriptive approach to determine 
instructional decisions. 
This strategy was taught with the belief that all students, given 
enough time, can reach reasonable instructional objectives. The 
teacher used this strategy in the reading test lesson. When the teacher 
started the teaching-learning process, she explained a few 
vocabularies from the material which learned last week and students 
answered the meaning of those clearly. It was meant that students 
have learned well in teaching conditions in accordance with teacher 
expectations. The teacher could be identified what they are needed 
before she gave a reading test to students by asking them to read 
together of the material that is discussed together. 
After giving a discussion about the vocabularies then the teacher 
gives a test to students. The teacher explaining about what kind of 
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material that will come out on the test while she distributes the test 
question to students one by one. Then the teacher gives 35 minutes to 
work on their questions test. These activities can be related to the 
theory of Kindsvatter (1996:302) stated the purpose of mastery 
learning is the accomplishment of a specific learning task at a 
designated performance level by all the students. After that, all the 
material for the unit has been presented (which might take one class 
period or several weeks), the teacher gives a formative or practice test 
to see what the students have and haven’t learned. 
When the time of the test was over, the teacher asked students to 
exchange their work with their classmates. The purpose of exchanging 
those questions about it was to be able to discuss it together. When 
discussing together the material test, the teacher hoped students brave 
to ask if they don’t understand the material. While discussed the test, 
there were many students asked the teacher about to consider the 
answer of their friends. It was supported to reach the purpose of the 
teaching-learning process because the students were actively asked the 
teacher. 
From the explanation above, the teacher uses the strategy to 
discuss material about vocabularies and continued with the reading 
test. When discussing vocabularies, the teacher reads the vocab one by 
one in the book and stimulates students to interpret what the teacher is 
reading. After this was felt enough about all the vocab, the teacher 
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gave a test questions to the students and the duration time in doing the 
test. With that process, it is known that the teacher wants to know how 
students understand the material they have learned. 
2) Contextual Teaching-Learning Strategy 
Based on the result observation, the teacher used Contextual 
Teaching-Learning Strategy (CTL) to teach Simple Past Tense. 
According to Kindsvatter (1996: 259) explains Contextual Teaching-
Learning Strategy as a teaching model where the teacher involves 
students' critical thinking skills to analyze and solve problems 
systematically. It helps encourage students to make connections 
between the knowledge they have and their application in daily life. 
Before the teacher starts the lesson, she informed students about the 
theme that wanted to learn at that time. The teacher asked the students 
what the meaning of simple past tense as the theme of the lesson. 
While students answering the question one by one, the teacher 
prepared the media that used as tools of the teaching-learning process. 
The media used were LCD, laptop, and whiteboard. Students read 
the PowerPoint that showed on the LCD by the teacher, then the 
teacher explained the material clearly. The teacher asked the students 
to imagine the activity they have done in the past. Since discussed the 
material, the teacher asked them to improve their idea and put it into 
sentences. One by one student should have to read it. When the 
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students read their examples, the teacher helps them to pronounce 
truly of their work. 
As one theory characteristic of CTL from Kindsvatter (1996: 259) 
understanding knowledge means that the knowledge they have is not 
to memorize but to be understood and accepted, for example by asking 
for feedback from others about the knowledge and developed new 
knowledge based on the responses. It relates to the activity of this 
teacher. The teacher explained all of the material and instructed 
students to make an example based on the material. After explained 
the material, she gave some exercises that related to the theme. Then, 
the students have to answer the question of all of them to write down 
on the whiteboard. 
Contextual Teaching-Learning Strategy tried to use the students' 
knowledge and skills in real-world situations. In this case, the teacher 
shared the real examples with students about what they have been 
through in the past. Then the teacher gave the task to make examples 
according to the theme being studied. Then the teacher evaluates the 
work of students one by one. For further evaluation of students’ 
understanding, at the end of the lesson, the teacher gave them 
homework so they can develop the ideas they have into the 
assignment. 
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3) Problem Based Learning Strategy 
Sadker (2005: 100) stated these functions include learner 
cooperation, higher-order thinking, cross-disciplinary work, artifact 
and exhibits, and authentic learning. The teacher said during the 
interview result that she liked this strategy to be applied in the lesson 
as evidenced by the observation, the researcher found the teacher used 
this strategy twice. Firstly, the researcher used it to teach Procedure 
Text. Secondly, the researcher used this strategy again to teach the 
Adjectival Order Text. Based on the Ministry of National Education 
(2014: 38) there are some steps of Problem Based Learning including 
introducing the problems, organizing, guiding the individual 
investigation and group investigating, analyzing and evaluating the 
process of problem-solving, and developing and presenting the result. 
Firstly meeting which explained the teaching-learning process 
about the Procedure Text, the teacher stimulates students so they 
guess about what themes they will learn at that time. After the 
students can guess correctly about the theme intended by the teacher. 
The teacher gave a pattern regarding the theme being studied namely 
procedure text and guided students so that they understand the use of 
feature language used in the procedure text to be able to develop it 
into their respective examples. After they are understood, they must 
make an example in accordance with the theme. 
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Secondly meeting, the teacher asked the students to analyze how 
to organize Adjectival Order sentences based on real-life. So, the 
learning was authentic, they were able to adapt in daily life. At the 
meeting, students are asked to analyze a sentence related to adjectival 
order. After analyzing, they organize word by word according to their 
classification of the Adjectival Order Sentences section. Then the 
students required to make examples to the Adjectival Order as 
examples that have been explained by the teacher. finally, the teacher 
evaluates their work. 
From the explanation of these two activities, it is evident that the 
teacher used PBL twice in the classroom. The teacher does not tell 
students what they will learn at that time and asks them to find out for 
themselves. From this process, students have been given a problem 
with the teacher. Then students must find solutions to solve the 
problems they get. After finding a solution, they were asked to present 
it. From this, it appears that this strategy is very critical of student 
criticism in the learning process. 
2. The problem faced by English teachers in teaching seventh grade of 
International Class Program at Islamic Junior High School Al Abidin 
Surakarta in Academic Year 2019-2020. 
 Based on research observations and interviews, this turns the researcher 
will discuss the problem faced by the teacher when teaching the 
International Class Program class related to the theory. Here they are: 
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a. The problem faced by English teacher 1 (T1) in teaching seventh 
grade of International Class Program at Islamic Junior High School 
Al Abidin Surakarta in Academic Year 2019-2020. 
From the results of the research findings, it was found that Teacher 1 
got 2 problems of 7H class. In this session, the researcher will discuss 
them related to existing theories below: 
1) Method 
From the result of the observation in 7H class at the time, the 
teacher used Contextual Teaching-Learning Strategy when she was 
explaining the material about building up sentences to students. 
Initially, students pay close attention. Until in the middle of the 
activity, the teacher said students to write that has been recorded by 
the teacher on the board. After finishing writing, the teacher tried to 
give some questions to the students. When the teacher gave the 
questions, none of the students answered so she has to appoint one of 
the students to answer it. 
The students' responses are lacking in enthusiasm because some 
of them turn out to be sleepy. Even then some of them looked heavy 
to support their heads. From that incident, the teacher encouraged the 
students not to be sleepy and then made a game in class. Therefore the 
teacher changes the way he learns by using games in the classroom. 
According to Hamalik (2011: 15) mentioned that one of the category 
problems in teaching namely applied inappropriate method in the class 
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made students less encourage and advance to learn moreover the 
students are not motivated and not study. 
From the theory explained that the method used by the teacher is 
very influential for students. When the method used by the teacher is 
monotonous, students tend to feel bored or even sleepy. So to prevent 
that incident from happening the teacher must have other appropriate 
methods to make students become active again during the learning 
process. Using the variation method cannot be effective if the user of 
the method is not appropriate with the situation and the psychological 
condition of the students. It can be concluded when the teacher 
teaches in a class there must be able to master situations that are likely 
to occur. The teacher must have innovation so that when she is facing 
a problem she is able to solve it immediately. 
2) Obstacle 
Based on the results of the interview, the teacher said that the 
use of media in the class did not always run smoothly. Sometimes 
when it will be used or even being used, the teacher finds the media 
problematic. Maybe it can die for a moment, stop when used, or 
something else. But even though the worst thing that happened, as a 
teacher must be able to overcome it so that learning continues to run 
smoothly. 
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From the results of observations, the researcher found a problem 
that occurs in the middle of the teacher teaching in the classroom 
when she used Contextual Teaching-Learning Strategy. At the time, 
the teacher was explaining the material with the theme of favorite 
things. The teacher used LCD media to display PowerPoint material 
from her laptop. Initially, the LCD was turned on normally and the 
teacher delivered the material too smoothly. After that, the teacher 
turns off the LCD briefly with the intention of writing an example on 
the board for students. After completing the example, she tried to turn 
on the LCD again. But after she pressed the button many times, it still 
wouldn't turn on. She also asked the students if anyone could help her 
but the students did not understand. 
If related to the theory, this problem is the same as Hamalik 
(2011: 15) about the kinds of obstacle which based of resources, like 
teacher’s skills, students ability, and school resources unidentified. 
Teachers and students incompetent use the available resources. Media 
includes video, television, diagrams, printed materials, computer 
programs, and instructors. These are called as instructional media 
when they carry messages with an instructional purpose. Therefore 
when the media used by the teacher to deliver the material being 
studied is in trouble, the teacher must try to be able to deal with it. 
Until finally the teacher keeps trying to turn it on with caution too, 
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finally the LCD turns on again. Then the teacher can continue his 
study again. 
b. The problem faced by English teacher 2 (T2) in teaching seventh 
grade of International Class Program at Islamic Junior High School 
Al Abidin Surakarta in Academic Year 2019-2020. 
From the results of the research findings, it was found that Teacher 2 
got 1 problems of 7I class. In this session, the researcher will discuss 
them related to existing theories below: 
1) Method 
Based on the result of observation, the researcher found one 
problem faced by teacher 2 in class I. At the time, the teacher was 
discussing vocabulary and would hold a reading test by used Mastery 
Learning Strategy. Usually in the International Class Program, there 
are always five minutes of presentation before starting the lesson. 
There was a girl who should come forward for presentations but 
reluctant to do so. It took quite a long time because of it. 
The teacher has assured the student that the presentation is easy 
and not difficult. Even her friends also gave motivation and 
encouragement for him to want to do it but still, she did not want to do 
the five-minute presentation. In the end, she would rather accept the 
punishment given. According to Hamalik (2011: 15) mentioned the 
category problem in teaching from method problem with the 
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description is less encourage and advance to learn so the students are 
not motivated and not study. 
According to the theory, when a student feels less encouraged 
when the teaching-learning process it can result in that she feels 
lacking confidence. The impact she chooses not to study. From the 
researchers' observations, this student did not want to try it even 
though he did not know it would be right or wrong. In fact, she still 
insisted that she did not want to try it and preferred to get the 
punishment. For cases like this often occur in class especially in 
English lessons. 
The student felt not fluent in English. She was reluctant to try it 
because already felt that she could not. Therefore she chose to get the 
punishment. But in this case, the teacher cannot necessarily let things 
like that happen again. Therefore teachers always provide constructive 
motivation and criticism to students so that they all can and do not 
consider themselves unable. 
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CHAPTER V 
CONCLUSIONS AND SUGGESTIONS 
A. Conclusion 
This study revealed that the strategies implemented by English teaching in 
International Class Program. The first strategy is Contextual Teaching-
Learning Strategy, this strategy was used by teacher 1 (T1) twice and teacher 2 
(T2) once. The second strategy is Problem Based Learning Strategy, this 
strategy was implemented by teacher 1 once and teacher 2 twice. The third 
strategy is Cooperative Learning Strategy, this strategy was applied by teacher 
1 just once. The last one is the Mastery Learning Strategy, this strategy was 
implemented by teacher 2. 
There are problems that occur when teachers teaching in the International 
Class Program class. Teacher 1 (T1) got 2 problems when using the Contextual 
Teaching-Learning Strategy. Teacher 1 having the first problem while she 
teaching that some students were sleepy and cannot respond quickly when 
asked by the teacher. Second, teacher 1 had a problem with the use of LCD 
media. Besides, for teacher 2 (T2) getting into trouble when using Mastery 
Learning Strategy. Teacher 2 had a problem when will start the lesson during 
five minutes presentation there is a student who did not want to do her 
obligation to present five minutes presentation in front of the class. 
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B. Suggestion 
Based on the result of the research findings, the researcher would like to 
give some suggestions those are: 
1. For the International Class Program 
The school must always evaluate curriculum Cambridge that used in the 
International Class Program, the supporting staff, supporting the program, 
supporting facilities, and supporting the teaching framework of Cambridge. 
All of those components must appropriately set to accommodate their 
students’ level of development and the International Class Program needs. 
2. For teacher 
As a teacher of the International Class Program is a good challenge for a 
teacher where English is the only communication language used. It drives 
the teacher to have a good English ability in order that as a teacher should 
be able to be a good role model for the students. The teacher must use 
suitable strategies for teaching them to support their students’ learning. The 
teacher can also combine the teaching strategies for a better outcome. 
3. For the students 
The students are hoped to be more active, and creative in learning 
English. They can try to follow some strategies that a teacher has been 
taught in their learning English. Don’t be afraid and shy to try something 
new. 
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4. For the other researcher 
For other researchers who want to conduct research about teaching 
strategy in this school can investigate on English teachers who teach at 
Islamic Junior High School Al Abidin Surakarta. In addition, the other 
researcher can focus to conduct research on the selected skill about the 
teaching strategy. So, the other researcher can conduct research further. 
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Field Note of Observation 
FIELD NOTE 
Code  : The 1
st
 observation 
Topic  : Vocabulary and reading test 
Teacher : Ms. A. S, S. Pd. 
Class  : ICP 7 I 
Time  : Friday, 23
rd 
August 2019, at 08.50 – 10.10 am. 
This was the first observation by the researcher which held in class. The 
researcher conducted the first observation with Miss A’s class in ICP 7 I. Miss A 
went to class when the bell rings. Then, all of the students entered the class. There 
were a few students that still in front of the class, so the teacher asked them 
entered. After entering class, still some of the students who ate or played around 
in the class. Then, Miss A has begun her teaching. The teaching-learning opened 
with warm regard from the teacher. 
All of the teachers in the ICP class are always used English in the teaching-
learning process. It must to them because it was related to the vision and mission 
of ICP. When the teaching-learning process implemented, if there were any 
students who did not understand the meaning that spoken by the teacher, they 
allowed asking the teacher. Then, the teacher will explain in the Indonesian 
language in part of the students who did not understand. 
Before taught the material, the teacher asked the students whose students 
absent that day. After writing the students' absence, usually in the ICP class has a 
five minutes presentation by a student to come in front of the class. The name was 
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Kayis, a student who called to present five minutes in front of the class. At the 
moment, she did not want to present that. Although the teacher and her friends 
gave her not only some motivations, clues, and they were also explained by 
Indonesia's language to get her point about that. Until the end, she preferred 
taking a risk of that, because she felt that she did not fluently speak English. Here, 
Miss A introducing the researcher to the class and the students welcome the 
researcher. 
The teacher asked the students about the homework. The students answered 
that the homework was difficult to word in a sentence. They moved forward one 
by one to write those difficult words and their name above theirs. While the 
students writing their task, the teacher came to the student place for checking their 
task one by one. All of the students finish with what they wrote, then they 
discussed it together with the teacher. The teacher explained the meaning and 
synonym of those words. Usually, the teacher gave the students questions to get 
feedback. In the last discussion, the teacher asked the student any difficult words, 
but none students asked it. Then, it continued to the next material that was a 
reading test. 
The teacher explained the role of the test and shared the paper test. The test 
must be finished around 30 minutes. During the test, the teacher called the 
students' names. The teacher came to the students and monitoring them as closer. 
There was a student who came forward asking about the materials and the teacher 
help her to understand it. After finishing the test, the student should change their 
test to their seatmate. It has to discuss the test. While discussed the test, there were 
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many students asked the teacher about to consider the answer of their friends. It 
was supported to reach the purpose of the teaching-learning process because the 
students were actively asked the teacher. The last, their test submitted to the 
teacher. After that, the teaching-learning process was done with closing by Miss 
A. 
The strategy used by Miss A was a Mastery Learning Strategy. When the 
teacher started the teaching-learning process, she explained a few vocabularies 
from the material which learned last week and students answered those clearly. It 
was meant that students have learned well in teaching conditions in accordance 
with teacher expectations. After giving a discussion about the vocabularies then 
the teacher gives a test to students. The teacher explaining about what kind of 
material that will come out on the test while she distributes the test question to 
students one by one. Then the teacher gives 35 minutes to work on their questions 
test. 
When the time was over, the teacher asked the students to exchange their 
work with their classmates. The purpose of exchanging those questions about it 
was to be able to discuss it together. The steps used by the teacher reflect that the 
teacher was used Mastery Learning Strategy. There are no problems that were 
faced by the teacher even of preparing material, instructional media, and 
instructional methods. There was a student who did not want to do a five minutes 
presentation at that time. Although her friends and the teacher have given a lot of 
motivation, she still chose not to do five minutes presentation and chose to get 
punished. 
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Code  : The 2
nd
 observation 
Topic  : Hobby, speaking 
Teacher : Ms. A. K., S. Pd., M. A. 
Class  : ICP 7 H 
Time  : Wednesday, 28
th
 August 2019, at 09.50 – 11.10 am. 
This was the first time observation for the researcher in Miss A. K.’s class 7 
H that different from the early class which is 7 I. Absolutely, it had differences 
between each other. Whether the students count, condition, actively, and etc. This 
class was a little quiet than 7 I. As usual, the teacher came to the class after the 
bell rings. The teacher entered the class with a greeting and regard. Students 
answered, then the teacher asked about the readiness students to follow the 
teaching-learning process. Before the class, the teacher introduced the researcher 
to the students and the purposed of what was her done in the class. Continued to 
five presentations of the student, the name was Khanza. After finishing the 
presentation, there were questions sessions. The teacher gave some clues to 
students, then the students build up their questions by the clues. While the 
presenting finish, the teacher continuing the learning process by reviewing what 
are materials that have been learned last week. 
Students must practice the material one by one to come forward in the class, 
so the teacher will take the score of them. Before starting it, the teacher gave an 
explanation of rules about how they will practice that later. The students should 
implement asking about the hobbies because the theme was a hobby. The teacher 
discussed first for that theme with the students until they understand at all. 
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Usually, she explained used English and sometimes mixing into the Indonesian 
language, so the students can get the point of the material. There were a lot of 
keywords given by the teacher to the students, moreover, the students gave 
feedback to the teacher. 
Next part, the teacher tried to give some real examples of this material. 
Students must pay attention to their own paper that has shared by the teacher 
before. After explained the material, the teacher asked the students to look at a 
partner about 2 or 3 pairs to discuss the task. The team was built whatever as the 
students preferred. They should make their own conversation with a new topic 
appropriate to the theme. If the students have finished their discussion, they have 
to practice that. The teacher gave time about 30 minutes to discuss it. They 
allowed to discuss everywhere they want whether in class or out class. 
During the discussion, the teacher mentoring them as closer. The teacher 
tried to check the team by team of the students and gave help to them. While 
waiting for the students, the teacher filled the journal class. In the last ten minutes, 
the teacher called the students randomly to choose who will come forward to 
practice that. The time was over, then the teacher asked students to get out and 
wait for their return. All of the students have practiced the task and they got their 
score by the teacher. After finish the practice, the teacher asked students to come 
in class. 
The teacher gave the instructions to the students about what they must pay 
attention to the command of the task. Students should make related sentences with 
the topic. Then, the teacher made a true example of that. When the teacher giving 
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the right example, the students pay close attention to the teacher. Some of them 
even noted it. After feeling enough then the teacher closes the class by regard and 
greeting. 
This meeting uses Cooperative Learning Strategy. Because before starting 
to form a group the teacher gives an explanation of material being studied then the 
students pay close attention. After that, the teacher gives real examples of the 
lessons that they are discussing and then one by one the students asked to give 
examples as taught by the teacher. after feeling understood, the teacher ordered 
students to create a group. One group consists of 2 to 3 members. They were 
allowed to discuss either in class or outclass. After they finish discussing the 
material, the teacher will call the group randomly to come forward to present their 
result. 
 
Code  : The 3
nd
 observation 
Topic  : Hobby, listening 
Teacher : Ms. A. K., S. Pd., M. Pd. 
Class  : ICP 7 H 
Time  : Thursday, 29 August 2019, at 14.20 – 15.00 pm. 
The theme of the learning process was still a hobby. Students have a 
listening section for the teacher. Before began the class, the teacher prepared all of 
the media that needed the material. After that, the teacher opened the class with 
regard and greeting. For the first session, the teacher gave some exercises to 
students. It about guessed the word. The class starts with the guessing question 
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from the teacher, furthermore, the students have to answer that directly. In the 
middle of the discussion the material, the teacher tried to give a real example story 
of her friend about traveling hobby to students. It was better to give a real 
example because that will make the students more understand faster. 
After finished guessing all of the questions, the teacher began the listening 
section. There is audio that played by the teacher. Students listening clearly to the 
audio. The teacher explained what the instructions should students do related to 
audio. That was the students should answer three questions written by the teacher 
on the whiteboard. The teacher will play again the audio to the students. Then, 
students listening more to the audio to know the answer to those questions. 
Students who could answer the question should raise their hands. Directly, the 
teacher will point on the students who can answer the question and come forward 
to the whiteboard. 
For the last question, the teacher got a little hard to ask the students who 
preferred to answer the question because of there almost no idea from students. 
Furthermore, there a student that preferred to answer it no matter the answer either 
true or false. After finished answering those questions, it discussed it together 
again. Since the teacher gave the next questions, the student pointed out the 
teacher to answer again. The teacher played the audio again and students listening 
clearly more. The teacher called names were Icha, Danis, Makhaila, and Revita to 
answer those questions on the whiteboard. It had discussed together to find a true 
answer. 
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The material was done explained. The teacher asked the student to do five 
minutes presentation in the last of the teaching-learning process. The name was 
Makhaila. She presented her family. When she got difficult to say something, she 
asked the teacher to help her and the teacher with pleasure helped her. There 
continued with the asking answering questions. Students gave commonly 
questions to her friend but it does not matter as long as they were active to 
discuss. For the last session, the teacher closed the learning with regard. 
This teaching-learning used Problem Based Learning Strategy. At the 
beginning of learning, the teacher gives several clues to students so that students 
guess what is being explained by the teacher. Those activities already illustrate 
that the teacher tried to giving such a problem to students so they can solve the 
problem together. The teacher always gives keys to students so they can solve the 
problem. For the problems, there are no problems faced by the teacher. 
Everything went smoothly because the learning was only carried out for 25 
minutes. 
 
Code  : The 4
th
 observation 
Topic  : Simple Past Tense 
Teacher : Ms. A. S., S. Pd. 
Class  : ICP 7 I 
Time  : Friday, 30 August 2019, at 08.50 – 10.10 am. 
The teacher entered the class after the bell rings. The students who returned 
to give five minutes presentation directly came forward to do that. A teacher 
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preparing the media while the student presentation then asked answered questions 
implemented. The presentation continued until asking answering questions. After 
that, the teacher gave greeting the class as the teaching-learning process began. 
Some of the students still have their snacks, so the teacher reminds them to save it 
and if they want to drink more, it should have permission by the teacher. 
The teacher informed students about what they wanted to learn that day. It 
was about simple past tense. The teacher asked the students what the meaning of 
simple past tense. Everybody answer it. While students answering the question, 
the teacher prepared the media. The media used were LCD and laptop. Students 
read the PowerPoint that showed by the teacher, then the teacher explained it as 
clearly. The teacher asked the students to imagine the activity they have done in 
the past. Since discussed the material, the teacher asked them to improve their 
idea. When the student read the material, sometimes the teacher repaired her 
pronounce and other students gave to respond to fix it. 
The teacher explained all of the material and instructed students to make an 
example based on the material. Before that, students who don’t understand the 
material allowed to ask the teacher. The teacher tried to get closer with students to 
explain more until they understand. After explained the material, she gave some 
exercises that related to the theme. Then, the students have to answer the question 
of all of them to write down on the whiteboard. When students have difficulty to 
write, the teacher asked them to open their dictionary and looking for what they 
preferred to write about. 
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All of the questions were answered and discussed by the students together in 
the class. Next, the teacher gave some exercises to students. The teacher said if 
any one of them can answer the question from the teacher, one of them should be 
raised their hand faster and answered it. There will be a gift for the student that 
can answer truly. After the exercises, the class was finished. Then, the teacher 
gave homework to students. The homework was about made sentences used a 
verb that given by the teacher. Finally, the teacher closed the class with regard and 
greeting. 
The teacher used Contextual Teaching and Learning Strategy. In this 
context, students should understand what they have learned, what for, and how 
they can reach it. Here, the teacher tried to give the material and students asked to 
active. The theme was about simple past tense. Before opening the material from 
PowerPoint to students, the teacher asked students about this material that has 
been learned before then students discussed it together. In this learning, there are 
no problems faced by the teacher during the teaching-learning process. 
  
Code  : The 5
th
 observation 
Topic  : Grammar, Building up sentences 
Teacher : Ms. A. K., S. Pd., M. A. 
Class  : ICP 7 H 
Time  : Saturday, 31 August 2019, at 10.30 – 11.50 am. 
The teacher entered the class to start the class. The class began with the 
greeting and bismillah by the teacher. Students gave respond thus greeting. Before 
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discussed new material, teacher-reviewed material that has been learned yesterday 
and informed what they would learn. Continuing the class, there were five 
minutes of the presentation delivered by a student first. For the last presentation, 
there were asked answered questions. The student who delivered five minutes was 
nervous when she got questions from her friend, so the teacher gave her the 
motivation to be more confident. She understood the advice of the teacher. 
After five minutes of presentation, the teaching-learning process began with 
the theme of grammar building sentences. The teacher explained what the theme 
to students clearly. The explanation delivered as properly because the purpose of 
that learning was made the students brave to build up the sentences appropriate 
with the material from the teacher. She gave a question to student-related to the 
theme and they should answer that question but call according to the absence. All 
of the questions answered by the students, then the teacher gave a little summary 
of that material and ordered students if there any questions of that just asked 
teacher. Because the students don’t have a question, the teacher instructed 
students to make a note that material on their book. 
While students writing, teachers checking student's attendance. In the 
middle of writing, the teacher asking the students who have not finished yet and 
giving a minute again for them. Students have finished their writing, teacher going 
to next chapter about past tense. She explained a lot of past tense and made noted, 
so the students have to write it again. The teacher went around to students and 
checked their notes as a closer. After finished their writing, students were required 
to make an example that related to the theme. The teacher gave some keywords to 
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students about the real example of a past tense. From this, the teacher helps them 
gave an idea so they could make a sentence example based on their own words. 
Sometimes, teachers giving a lot of additional vocabulary to students. 
Because the teaching-learning process was at noon, there some students 
were felt sleepy. Here, the teacher was challenged to make ways how the students 
stayed awake. Directly, the teacher decided to give a game. The game named “dor 
bum ah”. It forces students to practice their concentration. Inside of that game, 
students who lose required to answer a question of the teacher. The game was 
amazing them and the interest it. The losers of the game were chosen, then they 
answer the questions one by one each of them. After finishing those, the teacher 
gave a conclusion of the material and recommend them to study more on the 
internet about grammar through web sites given by the teacher. The teaching-
learning was done after students noted the address of the website. The teacher 
closed the learning by greeting and regard. 
The teacher used Contextual Teaching and Learning Strategy. When starting 
the lesson, the teacher tells a theme about what will be learned that day then the 
teacher asked students to participate in the learning activities because the teacher 
will choose students to make examples of sentences from the material that has 
been learned later. In this meeting, the problem faced by the teacher is when the 
learning takes place at noon so there are many students sleepy. Then, the teacher 
creates a game so that students are not sleepy more and it can be continued the 
teaching-learning process. 
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Code  : The 6
th
 observation 
Topic  : Favorite things 
Teacher : Ms. A. K., S. Pd., M. A 
Class  : ICP 7 H 
Time  : Tuesday, 03 September 2019, at 07.30 – 08.50 am. 
The teacher opening the class with greeting and regard. The condition in the 
class has not stable yet. Students in the class still a little crowded and noisy, so the 
teacher asked them whether they ready to begin the class or no. Surely, they said 
yes ready to follow the learning. The class began with the instruction of the 
teacher that students should put on the table their favorite thing that has been 
prepared before. Because the theme was the favorite thing as a part of the hobby, 
so students required to bring their favorite things in the class to present it. 
Before the discussion began, there was five minutes presentation by Najla. 
Teachers, remind students to prepare questions for her. Then, Najla has finished 
answering all of the questions that came from her friend. Since five minutes of 
presentation has done, students put their favorite thing on the desk. The teacher 
asked what our favorite thing to students then explained the material about 
favorite things. She gave an example of her favorite thing in front of students and 
described it as clearly.  The teacher spoke about her favorite novel as her favorite 
thing. The purpose was motivated students so they can understand if any task 
later. 
After that, the teacher directly asked the students to write in their paper to 
describe their favorite things. The teacher went around to students and checked 
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their worksheets. Students who have finished their writing, should go to the 
whiteboard and write their favorite thing there. Later, the teacher discussed 
together with the students to correct the words if there any wrong words and fixed 
them. All of the favorite things of students have finished discussed together in the 
class. Then, the teacher starts to explain new material. 
The next material was about adjectival order in English. The teacher tried to 
give an attractive noted to students on her PowerPoint slides. Here, she used a 
media LCD, laptop, and PowerPoint. The teacher explained part of the part from 
the material. Then, she gave the students some examples. After that, students 
required to improve their skills through the noted. The teacher asked them to 
make sentences that included the adjectival order. While writing an example, the 
teacher got closed the students one by one to help them either describe something 
or informed about the truth of their asking. After made an example, they have 
written it on the whiteboard. Students who wrote on the whiteboard were chosen 
by the teacher. The names were Deraya and Azka. They wrote thus examples on 
the whiteboard and then discussed them together. Students who don’t understand 
allowed to ask a teacher. If there any student that asked the teacher, she will 
explain more about that. In the last of learning, the teacher gave some exercises. 
After finished answer all of the questions, the teacher closed the learning by 
greeting and regard. 
In this teaching-learning process, the teacher used Contextual Teaching and 
Learning Strategy. The teacher gives an example to students first how to present 
their favorite things in front of class then with that example, students must 
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develop their ideas in order to present them later. The teacher approaches students 
one by one to help them develop the ideas they have so that they can create true 
sentences and they also act in the learning process. After they finish their work, it 
discussed together at the whiteboard. The teacher asked the students to justify 
their friends’ work written at the whiteboard. The teaching-learning process 
running so well. Students active to participate in the lesson. Suddenly, in the 
middle of the learning process, the teacher gets one problem. The problem was 
about the media. It does not because the teacher cannot use the media but at that 
time the media used were having trouble so the teacher was having a hard time 
turning on the media at that time. However, after a number of times, the media 
was working on. It could be switched on again. 
 
Code  : The 7
th
 observation 
Topic  : Procedure text 
Teacher : Ms. A. S., S. Pd. 
Class  : ICP 7 I 
Time  : Wednesday, 04 September 2019, at 09.50 – 11.10 am. 
The teacher entered the classroom and asked the students came to do five 
minutes presentation. The name was Risma. She presented her favorite food. 
When the presentation is done, it then continued by asking the answering 
question. Her friend asked about why she likes this favorite food that has been 
presented by her. Sometimes, the teacher fixed the student's mistake about their 
pronounce and how the right one to say the question. Students directly following 
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that command. If there any student who does not understand what will they say to 
their friend, the teacher allowed them to ask and she will give the answer. 
The learning process opened by the teacher with a greeting, then the student 
answers thus greeting. Before, the teacher asked the students to clean the 
whiteboard as they disciplined. While the student cleans the whiteboard, a teacher 
preparing the media that is turn on the LCD. She informed what the students 
wanted to learn that day. The students required to open their books in unit 3. 
During open their book, the teacher gave keywords to students about what they 
have learned last week. All of the students guessing that until one student giving a 
true answer. The teacher gave a gift to that student who has answered the true 
answer. 
The material was about procedure text. The students paid attention to their 
books. One of the students was chosen to read the material. After finish reading, 
the teacher discussed that material with students. They discuss electronic things. 
Next, students in the corner of class chosen to read continue part of the book. The 
teacher also fixed their speaking and telling the meaning of the words. Sometimes, 
the teacher using the Indonesian language when taught in the class. In the last of 
explaining the meaning of procedure text, the teacher gave a little summary of the 
material. The students required to give an example immediately at the moment. 
The teacher gave keywords, students build up their own words to be a sentence. 
The teacher gave some synonyms of words in the middle of the explained 
procedure text. When the teacher wrote on the whiteboard, usually students gave 
to respond to the teacher about what will the teacher writes about it. During the 
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discussion, students made a note on their book. Here, the teacher asked whose 
student absent that day and wrote in the journal. There is a student asking about a 
question which not related to the material, but the teacher responds to it. The 
teacher asked the students whether they have done or not on their note and warned 
them to hurry up. The discussion running on the purpose of procedure text. The 
students always noted all of the material. 
After explaining the purpose, the teacher explains about language features 
of procedure text. While the students made their note, the teacher checking the 
student’s note. If there any mistakes, the teacher will help them. After that, the 
teacher gave some examples of the sentences of procedure text. She explained 
keywords that usually used in procedure text. Step by step has been explained by 
the teacher. Since giving the examples was finished, students required to create 
their own procedure text. Absolutely, the teacher allowed students to ask anything 
they want to ask about what. Anyone who has finished on their task, it must be 
submitted to the teacher. The class was done after practice. The teacher closed the 
class with a greeting and regard. 
In this teaching-learning process, the teacher used the Problem Based 
Learning Strategy. The teacher gives keywords to students of the learning theme 
that will be discussed. She tried to stimulate the students within gave them thus 
clues of the learning theme. Students gave feedback to the teacher about it 
because they have that knowledge before. After discussion, each of the students 
must make a real example as explained by the teacher. The student who has been 
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finished their work must collect the book to the teacher. There is no problem 
faced by a teacher at this meeting. 
 
Code  : The 8
th
 observation 
Topic  : Adjectival order 
Teacher : Ms. A. S., S. Pd. 
Class  : ICP 7 I 
Time  : Friday, 06 September 2019, at 08.50 – 10.10 am. 
It is the last observation of the researcher. Before beginning the class, there 
should be five minutes presentation by a student. The student who presented it got 
a problem. The problem was about she did not confident and shy when she has to 
present her part. Soon, all of the students gave her support indeed the teacher 
considering her that she just do it as properly. In the last, she succeeded in the 
presentation. The teaching-learning process was started with a greeting. The 
teacher shared the student's books that have collected last week. One by one, 
students took their books from the teacher. She gave an evaluation of their task 
because there are any mistakes. The teacher asked the students to check their task, 
they still have some mistakes on the word spell. There are prepare, boil, pour, 
finish, sit down, and etc. The teacher tries to give an example of the same 
pronounce the word but different meanings such as poor and pour. Students 
understood this evaluation. 
Next, the teacher discussed new material about adjectival order. Students 
were asked to guess what the meaning of that theme. They also required to open 
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their dictionary to find the difficult meaning of it. Then they mention the true 
meaning of the theme and the teacher began to explain that. She gave a real 
example of adjectival order which contains part of it then describe word by word 
whether it belongs to which part of adjectival order. The arrangement of the 
adjectival order explained step by step by the teacher. She ensures the students to 
understand the material. Because it will more get harder when the sentence 
contains a lot of adjectives. 
The learning running well suitable for the purpose of the theme. Students 
noted the material on their book as usual. After that, the teacher divided the 
whiteboard into two parts. The left side contains the example of one adjective, 
vice versa for the right side contains more one adjective. The teacher explained 
the order of adjective, there are opinions; size; shape; age; color; origin, and 
substance. Then, students read the example that gave by the teacher include the 
meaning. After that, the teacher challenges the students to make an example of it. 
No matter whether their writing matches the meaning or not, they should make it. 
While students writing, teacher checking one by one to the students. They 
actively ask the teacher about what they don’t understand. The role of the teacher 
really important in this condition as the advisor for the students. The teacher 
reminds them to give a coma on their writing. All students' writing has checked by 
the teacher. After that, the teacher gave a command that students should read more 
on their book part of the adjectival order. It will make sure that they will really 
understand about adjectival order. That’s all of the learning, then teacher closing 
the class with greeting and regard. 
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In this teaching-learning process, the teacher used the Problem Based 
Learning Strategy. The teacher tried to give a word so students can guess it. The 
words were the theme of learning about that day. Some students try to answer and 
one answers correctly. In this lesson, the teacher always gives keyword of the 
material to students so that they can answer together and one by one of those 
questions was answered. The teacher gives an example to students then they 
analyze it. After the success of analyzing the example, students must make an 
example according to the theme that has been discussed together. There are no 
problems faced by the teacher in this meeting. 
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INTERVIEW TRANSCRIPT 
Informant: Ms. A. K., S. Pd., M. A. 
Place : Library 
Date : Tuesday, 25
th
 2019 
The conversation below was between the English Teacher of H class and 
the researcher which held on the school’s library. The interview was focused on 
the teacher’s strategy in teaching International Class Program. After the while, the 
researcher also preferred to know certainly what the International Class Program 
is, what class teacher taught in, either what the problem belongs to the teacher 
during a teaching in the International Class Program of 7
th-
grade students at 
Islamic Junior High School Al Abidin Surakarta in the academic year 2019-2020. 
 
The researcher: Assalamu’alaikum Miss. 
Ms. A. K : Wa’alaikumsalam Miss. Sini-sini, wah gimana kabarnya nih? 
The researcher: Alhamdulillah sehat Miss, hehe. Miss juga pripun kabarnya? 
Ms. A. K : Alhamdulillah baik juga. Ya sudah, ayo disiapkan pertanyaannya. 
The researcher: Baik Miss. Pertanyaan yang pertama, Miss mengajar kelas 
berapa? 
Ms. A. K : Saya mengajar di ICP kelas 7 H. 
The researcher: Lalu untuk ICP tersebut, ada berapa kelas nggeh Miss? 
Ms. A. K : Untuk level 7 kelas ICP ada 4. Level 8 kelas ICP juga ada 4.  Jadi 
dalam pembelajaran yang aktif kita punya totalnya ada 8 kelas ICP. 
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Karena kelas 9 tidak ada plotting lagi dan lebih difokuskan pada 
UNBK. 
The researcher: Oh jadi kelas 9 tidak ada ICP begitu Miss? 
Ms. A. K. : Level 9 materinya dikerucutkan kepada UNBK. 
The researcher: Untuk kelas-kelas tersebut, adakah spesifikasi nama untuk setiap 
kelas itu atau tidak ada? 
Ms. A. K : Saya lupa nama kelasnya, hehe. Sebentar saya tanyakan (bertanya 
kepada guru lain yang ada di perpustakaan). Oh ya, nama kelas 
saya 7 H. 
The researcher: Bisa tolong lebih dijelaskan kepada saya, apa itu ICP dan 
bagaimana penerapannya? 
Ms. A. K. : Jadi, International Class Program adalah salah satu program 
unggulan dari SMPI Al Abidin yang menyediakan pelajaran fokus 
pada bahasa Inggris dan materi Cambridge. Pada materi Cambridge 
tersebut, kita ambil 3 materi, yaitu Sciences, English, dan 
Mathematics. Selebihnya, murid-murid di ICP memiliki ekstra tes 
dari materi Cambridge. Mereka mendapatkan mid-test, ulangan 
kenaikan kelas, ulangan akhir semester, progression test dari 
Cambridge, serta annual test untuk murid ICP. Lalu pada level 8 
dan 9 memiliki  UN Check Point dari Cambridge atau UN nya 
Cambridge, seperti ujian nasional  tapi tidak sama persis dengan 
itu. Ini adalah ujian utamanya Cambridge ya kita menyebutnya 
Check Point Cambridge. Dan untuk Check Point tersebut, kita 
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mempunyai materi-materi asli yang dikirim dari Inggris. Kemudian 
akan kita kembalikan nantinya setelah selesai. Itu semua termasuk 
pada kebijakan dari Check Point Cambridge. Namun, untuk 
Progression Test, kita dapat melakukannya sendiri tapi kita tidak 
diijinkan untuk membagi-bagikan materi tersebut. Kita tidak bisa 
mengakses progression test dan memberikannya kepada murid-
murid. Jadi hanya dapat dilakukan pada hari itu juga. Setelah 
selesai, mereka harus mengembalikannya kepada kita. Maka dari 
itu, semua materi Cambridge terbatas. 
The researcher: Terima kasih penjelasannya Miss, kemudian pertanyaan 
selanjutnya, apa saja yang diselenggarakan untuk mendukung ICP 
tersebut? 
Ms. A. K : Untuk mendukung program ICP itu sendiri, kita menerapkan 
kurikulum Cambridge. Kita juga menyediakan program pendukung 
lainnya untuk mengembangkan kemampuan murid-murid dan juga 
membiasakan mereka untuk mengasah kemampuan yang dimiliki. 
Program pendukung tersebut yaitu ada Engish Camp, English 
Festival, English Wall Makes seperti majalah dinding, English 
Competition murid-murid ICP, Field Trip, Student’s Vlog, 
membuat beberapa English Content, dan kita juga memiliki diary 
namun tapi tidak berjalan dengan baik karena terlalu ribet kadang-
kadang untuk para guru. 
114 
 
 
The researcher: Banyak juga ya wah. Untuk proses belajar mengajar di kelas 
bagaimana ya Miss? 
Ms. A. K. : Ketika sedang mengajar, guru diharuskan untuk menggunkan 
bahasa Inggris. Tetapi kadang-kadang kita juga melihat keadaan 
siswa. Jika ada siswa yang tidak terlalu paham dengan materi yang 
disampaikan oleh guru ketika sedang mengajar, guru harus 
membantu untuk menerjemahakannya ke dalam bahasa Indonesia. 
Kadang-kadang kita menggunakan bahasa Inggris terus menerus, 
namun juga menggunakan dua bahasa Inggris Indonesia agar 
membuat siswa dapat mengerti dan paham dengan materi yang 
diajarkan tersebut. 
The researcher: Bagaimana dengan guru yang mengajar ICP? 
Ms. A. K : Untuk menerapkan ICP program, kita tidak hanya fokus pada 
siswa, tetapi juga yayasan kita fokus pada kemampuan guru. 
Maksudnya adalah yayasan ingin menjamin siapa saja yang 
mengajar di kelas ICP adalah orang-orang yang berkualitas dan 
mereka dapat menggunakan bahasa Inggris dengan baik agar dapat 
meghadapi kelas ICP. Jadi yayasan menyediakan beberapa program 
seperti Weekly English Forum untuk kami para guru. Kita 
mendiskusikan tentang penerapan program ICP, proses 
pembelajarannya bagaimana, dan kita juga simulasi pembelajaran 
Bahasa Inggris pada hari itu juga. Lalu yayasan juga mengadakan 
beberapa pertemuan seperti English Intensive Course untuk para 
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guru yang bermaksud bahwa mereka benar-benar mendukung para 
guru dalam mengajar kelas ICP. 
The researcher: Oh begitu ya, lalu strategi apa saja yang Miss gunakan ketika 
sedang mengajar di kelas? Mungkin dari CTL, PBL, Cooperative 
atau itu Miss Mastery Learning? 
Ms. A. K : Saya tidak tau ya kalau guru lain bagaimana. Tapi kalau di kelas 
saya biasanya saya menggunakan menggunakan metode CTL. Saya 
meminta siswa mempelajari materi sesuai yang ada di buku. Tidak 
hanya soal grammar atau suatu ekspresi tanpa mereka tau apa 
keuntungannya buat mereka. Jadi saya menyediakan pembelajaran 
sesuai materi, kegiatan pembelajaran sesuai dengan konteks. 
Seperti contoh ketika mereka belajar dengan tema shopping, 
kemudian mereka harus memperagakannya atau kadang juga pakai 
permainan. Pembelajaran yang aktif termasuk di dalam proses 
pembelajaran. Terkadang mereka belajar sendiri, berkelompok, 
seperti membuat majalah dinding bersama dengan kelompok 
mereka untuk mencari materi yang akan mereka buat pada majalah 
dinding. Kadang pembelajaran individu juga. 
The researcher: Memang harus membuat aktif siswa ya Miss ketika mengajar. 
Lalu apa hanya CTL saja? 
Ms. A. K : Menyesuaikan tema belajar. Hmmm. Ya selain CTL, saya juga 
suka menggunakan strategi Problem Based Learning ya itu dan 
kadang juga Cooperative Learning Strategy buat kelompok-
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kelompok gitu. Terkadang saya juga membuat kuis dan 
memberikan nilai tambahan untuk mereka yang bisa menjawabnya. 
Tapi itu cuma kuis kecil saja, bukan seperti penilaian sebenarnya 
tujuannya supaya siswa mendapat motivasi dan mau 
memperhatikan. 
The researcher: Baiklah, lalu bagimana dengan siswa ICP itu sendiri menurut 
Miss? 
Ms. A. K : Pada dasarnya, murid yang ingin masuk ke ICP harus lulus tes 
penempatan. Setelah MOS pengenalan lingkungan sekolah, mereka 
harus mengikuti tes penempatan apakah mereka ingin masuk ke 
program Tahfidz, ICT, ataupun ICP. Itu tergantung seleksi dan 
minat mereka. Jadi, sekolah memertimbangkan aspek keinginan 
dan juga kemampuan siswa. Jika ingin masuk ke program ICP ya 
kamu harus lulus tes penempatan tersebut baru kamu bisa 
bergabung ke ICP. 
The researcher: Nah untuk latar belakang siswa ICP seperi apa Miss? 
Ms A. K : Ya dalam proses pembelajaran, siswa datang dari latar belakang 
yang berbeda-beda. Jika mereka dari SDII biasanya mereka 
memiliki kemampuan yang  bagus karena mereka juga memiliki 
program ICP, jadi mereka cednderung siap untuk gabung ke ICP. 
Tapi, tidak semua siswa di kelas datang dari SDII. Maka dari itu 
mereka tidak terlalu paham berbahasa Inggris karena dasar latar 
belakang mereka dari SD biasa. Jadi kasus tersebut menjadi 
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masalah tersendiri untuk siswa dan juga guru. Sebab, siswa tidak 
memiliki kesamaan kemampuan dalam bahasa Inggris. Itulah 
mengapa penerapan bahasa Inggris tidak bisa 100% karena siswa 
tidak memiliki latar belakang yang sama. 
The researcher: Untuk penggunaan media bagaimana Miss? 
Ms. A. K : Terkait dengan media, saya biasanya menggunakan LCD untuk 
video, rekaman, karena secara pribada saya tidak terlalu menyukai 
menulis di papan tulis. Tidak sesuai untuk saya, biasanya saya 
menggunakan power point karena saya bisa menggunakannya lagi 
terus menerus untuk kelas satu ke kelas yang lainnya dan saya bisa 
menyimpannya kembali untuk kesempatan yang lain barangkali 
saya mengajar dengan materi yang sama begitu. Ya seringnya saya 
pakai PPT dilengkapi dengan video dan juga peralatan listening, 
kadang-kadang musik atau mendengarkan materi yang disediakan 
dari buku Cambridge. Kami memiliki banyak materi listening dan 
kita dapat menggunakannya pada aktivitas proses pembelajaran 
kami yang disediakan oleh buku Cambridge tersebut. 
The researcher: Nah mungkin sewaktu mengajar di kelas, menurut Miss 
bagaimana cara untuk mengatasi kebosanan pada murid? 
Ms. A. K : Ketika siswa merasa bosan, saya akan menerapkan pembelajaran 
outdoor. Biasanya saya ajak ke hall. Ketika mereka ada tugas kerja 
kelompok, maka mereka bebas pergi keluar kelas untuk mencari 
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inspirasi. Karena jika mereka duduk di keas terus menerus seharian 
penuh akan membuat mereka bosan. 
The researcher: Harus memotivasi ya Miss, wah bagus. Lalu bagaimana penilaian 
tentang program ICP menurut Miss? 
Ms. A. K : Pertama, tidak semua guru memiliki kemampuan yang sama 
terlebih pada pelajaran Olahraga, Pendidikan Kewarganegaraan, 
dan Sosial. Karena mereka tidak termasuk mata pelajaran wajib 
tapi sekolah tetap memiliki visi bahwa ICP akan selalu 
menggunakan bahasa Inggris. Jadi kita mulai termasuk 
Pengetahuan Alam dan Pendidikan Kewarganegaraan dalam forum 
English namun tidak mendukung dengan kompetensi yang dimiliki 
oleh guru. Beberapa guru tidak bisa bahasa Inggris atau masih 
pemula dalam menggunakan bahasa Inggris. Ya itulah masalahnya. 
Kedua, lingkungan di sekolah tidak mendukung. Karena sekolah 
memiliki 3 program yaitu tahfidz, ICT, dan ICP. Lalu kita 
berkumpul dalam lokasi yang sama dalam satu limgkungan, jadi 
kita tidak dapat menciptakan suasana yang mendukung seperti area 
bgahsa Inggris untuk semua siswa di sekolah. Maka dari itu, kita 
tidak bisa menjamin bahwa semua siswa berbicara menggunakan 
bahasa Inggris. Itulah masalah kedua evaluasi kita yaitu lingkungan 
yang tidak mendukung penuh untuk penerapan bahasa Inggris. 
The researcher: Oh jadi seperti itu, kemudian kelebihan program ICP itu apa aja 
ya Miss? 
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Ms. A. K : Kalau menurut saya ya siswa ICP biasanya memiliki kemampuan 
yang lebih daripada program yang lainnya. ICP memiliki materi 
Saturday performance yang merupakan program penampilan 
mingguan dari siswa ICP untuk memperlihatkan kemampuan 
mereka dalam berbahasa Inggris. Beberapa dari mereka ada yang 
tell a story, speech, perform group drama di hall yang sangat 
menyenangkan untuk kita lihat dan mereka pun saling mendukung 
satu dengan yang lainnya. Seperti ketika ada siswa yang sedang 
perform, lau dia lupa kata selanjutnya tidak ada siswa yang 
menyoraki. Justru mereka malah memberi dukungan penuh seperti 
tepuk tangan untuk menyemangatinya dengan menyebut namanya. 
Ya itu merupakan lingkungan yang bagus bahwa mereka bisa 
saling mendukung. 
The researcher: Sebelum memulai kelas, apa ada hal yang diwajibkan kepada 
siswa ICP untuk melakukan sesuatu? 
Ms. A. K : Simpel aja sih, biasanya salah satu dari mereka harus 
menampilkan presentasi selama kurang lebih 5 menit lengkap 
dengan proses tanya jawabnya. Biasanya tema dari presentasi itu 
sesuai dengan materi pembelajaran setiap bulan. Contohnya adalah 
tentang “targetku di tahun 2019”. Jadi mereka harus menampilkan 
presentasi sederhana tentang target tersebut kemudian yang lainnya 
akan memberikan respon berupa tanya jawab. Namun terkadang 
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tidak terlalu berjalan dengan baik karena monoton. Siswa 
cenderung menanyakan yang sama setiap harinya. 
The researcher: Siswa ICP di kelas apakah mereka benar-benar bisa 
menggunakan bahasa Inggris sebagai pengantar mereka? 
Ms. A. K : Tidak semuanya bisa. Tadi sudah saya jelaskan ya. Jika beberapa 
dari mereka berbicara bahasa Indonesia di kelas terlalu banyak, 
saya akan memberinya tips atau cara-cara agar bisa 
mengekspresikannya dengan bahasa Inggris. Jadi di sini, gur 
bertindak sebagai aktor sebagaimana mereka harus menyampaikan 
materi dengan bahasa Inggris dan harus dapat memotivasi siswa 
agar berani untuk aktif dalam berbahasa Inggris. Seperti contoh 
kecilnya adalah “ww ki ngopo to?” lalu saya memberi contoh cara 
mengucapkannya pada bahasa Inggris yaitu “what did you do 
that?” begitu. 
The researcher: Ini pertanyaan terakhir Miss. Untuk masalah yang Miss hadapi 
ketika sedang mengajar apa saja ya? Mungkin dalam 
mempersiapkan materi, media, ataupun metode yang digunakan? 
Ms. A. K : Kalau saya terkadang mendapati masalah dalam mengajar adalah 
ketika LCD berjalan tidak baik. Bukan karena saya nggak bisa, tapi 
karena memang sedang trouble gitu. Untuk materi, saya tidak 
mengalami kesulitan dalam materi. Saya selalu berusaha untuk 
menyiapkan materi semaksimal mungkin. Ya kita guru di sini 
semuanya improve pada bagian RPP ya. Karena pada dasarnya kita 
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kan menggunakan kurikulum Cambridge juga. Jadi, kita selaraskan 
sesuai dengan K13. Selebihnya, kita improve dan combine lah 
tidak melulu sesuai RPP atau silabus K13. Kemudian untuk metode 
pembelajaran, ya saya menyesuaikan dengan tema yang akan 
dipelajari. Seperti ketika speaking tentang dialog, ya saya meminta 
siswa untuk kerja kelompok. Namun apabila tentang speech, saya 
minta mereka untuk individu. Begitu lah selebihnya, ya nanti kamu 
bisa amati ketika observasi langsung di kelas. 
The researcher: Baiklah Miss, cukup dari saya. Saya ucapkan terima kasih. 
Ms. A. K : Iya sama-sama. Kalau ada pertanyaan lagi selanjutnya silakan 
tanya, nggak usah sungkan untuk bertanya. 
The researcher: Iya Miss, terima kasih sekali lagi atas waktu dan bantuannya. 
Saya pamit pulang dulu. 
Ms. A. K : Hati-hati di jalan Miss Saras. 
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INTERVIEW TRANSCRIPT 
Informant : Ms. A. S., S. Pd. 
Place : Library 
Date : Friday, August 23
rd,
 2019 
 
The conversation below was between the English Teacher of I class and the 
researcher which held on the school’s library. The interview was focused on the 
teacher’s strategy in teaching International Class Program. After the while, the 
researcher also preferred to know certainly what the International Class Program 
is, what class teacher taught in, either what the problem belongs to the teacher 
during a teaching in the International Class Program of 7th-grade students at 
Islamic Junior High School Al Abidin Surakarta in the academic year 2019-2020. 
The researcher: Assalamu’alaikum Miss A. 
 
Miss A : Wa’alaikumsalam Miss, gimana ni ada yang bisa saya bantu? 
The researcher: Iya ini miss, bantu saya buat jawab beberapa pertanyaan untuk 
njenengan ini ya miss. 
Miss A : Ok, saya bantu miss monggo dimulai. 
The researcher: Terima kasih miss. Saya ingin tau Miss A ngajar kelas apa njeh? 
Miss A : Saya ngajar kelas 7 I miss. Kan ada 4 kelas ICP level 7 nya. Nah 
saya ngajar 7 I, Miss A. K. kan 7 H, sisanya 7 A dan 7 G diajar 
sama Miss Yus. 
The researcher: Oh Miss Yu itu ngajar 2 kelas sekaligus ya miss? 
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Miss A : Iya kebetulan begitu miss. 
The researcher: Lalu untuk jam pelajaran njenengan itu berapa ya miss? 
Miss A : Seminggu itu ada 10 jam pelajaran bahasa Inggris. 
The researcher: Menurut Miss A, bagaimana tanggapannya mengenai murid-
murid ICP? 
Miss A : Ya pada dasarnya anak-anak di kelas ICP itu semuanya anak yang 
spesial ya pastinya dan termotivasi penuh. Tapi jika dilihat 
beberapa, memang ada siswa yang tidak terlalu berkompeten 
begitu. Ya mungkin tidak semua anak di kelas ICP itu masuk kelas 
ICP murni karena kemauan mereka sendiri. Pasti ada yang 
beberapa itu mungkin kemauan orang tuanya. 
The researcher: Ada tidak murid yang benar-benar susah untuk dimotivasi miss? 
Miss A : Ya kadang ada miss. Seperti ketika dia itu kebagian 5 menit 
presentation ya, tapi dia nggak mau. Alasannya karena nggak 
lancar bahasa Inggrisnya. Padahal kalau mau mrncoba, semua 
temannya pasti akan membantu kalau ada yang salah. Bahkan saya 
sebagai guru di kelas juga akan membantunya. Sudah saya beri 
dorongan kalau dia bisa melakukannya, nggak usah takut salah, 
tapi pada akhirnya memang anak tersebut tidak mau. Alhasil, ya dia 
lebih memilih dihukum begitu. Ya hal seperti itu sebenarnya sangat 
mengganggu bagi saya pribadi, namun kembali lagi dilihat 
tanggung jawab saya adalah guru di kelasnya, ya saya tetap 
memberi masukan yang membangun untuk anak tersebut. Karena 
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sudah menjadi kewajiban ya kalau guru itu harus terus memotivasi 
muridnya apapun yang terjadi. 
The researcher: Wah harus benar extra sabar ya miss. Lalu untuk jumlah siswa di 
kelas rata-rata berapa miss? 
Miss A : Rata-rata jumlah siswa di kelas itu 27 sampai 28 siswa. Kalau di 
kelas saya jumlahnya ada 28 anak miss. 
The researcher: Menurut Miss Ana, penerapan ICP di SMP ini bagaimana miss? 
Miss A : Sebenarnya kurang terlalu mendukung ya miss. Karena dari 
lingkungan yang belum memadai. Contohnya kalau SD itu malah 
sudah mendukung sekali, karena 3 program dari sekolah masing-
masing lokasinya berbeda-beda. Seperti SDTQ di lokasi yang 
berbeda dengan SDII ataupun SDICT. Semuanya beda gedung 
miss. Jadi penerapan di SMP masih belum bisa 100%. Insyaallah 
SMP akan membangun seperti SD, tapi ya masih mencari lahannya 
miss. Hehe. 
The researcher: Oh begitu ya miss. Lalu mengenai seragam miss. Saya lihat anak-
anak kok nggak pakai seragam sekolah ya miss ini? 
Miss A : Ya ini kan hari Jum’at miss. Kita di sekolah kalau hari Jum’at 
begini memakai seragam bebas. Dalam artian untuk putri memakai 
gamis. Kalau putra pakai koko dan bawahan gelap. Kan kalau putra 
melaksanakan sholat Jum’at di masjid, lalu yang putri sholat 
berjamaah di lapangan sekolah. Kemudian, hari biasa Senin sampai 
Kamis, siswa memakai seragam sekolah. Untuk yang hari 
125 
 
 
Sabtunya, siswa memakai baju bebas lagi miss. Tapi bebasnya itu 
baju batik dan bawahan gelap. Tidak diperbolehkan memakai yang 
berbahan jeans. 
The researcher: Lalu untuk kelas ICP itu extrakurikulernya apa aja ya miss? 
Miss A : Untuk ektrakurikuler, kami terbagi menjadi 2 bagian hari miss. 
Ada hari Rabu dan ada hari Sabtu. Untuk ektrakurikuler disini 
sifatnya wajib untuk siswa. Karena termasuk pelajaran dan masuk 
dalam penilaian. Jadi ektrakurikuler kami disini ini adalah selain 
untuk menarik minat siswa, juga untuk memotivasi agar siswa tidak 
bosan dalam belajar, terlebih lagi belajar bahasa Inggris. Tidak 
cukup hanya itu, disini para guru pun juga dibekali ilmu oleh 
sekolah miss. Seperti sering diadakannya English forum untuk para 
guru dan diadakannya agenda tahunan setahun sekali antara para 
guru dan yayasan guna membahas ataupun evaluasi mengenai 
pembelajaran di sekolah agar lebih baik lagi. 
The researcher: Lalu, keadaan kelas ICP Miss A itu seperti apa ya? 
Miss A : Kalau kelas saya itu cenderung anaknya agak rame miss, tapi saya 
selalu memotivasi mereka agar mereka itu ramenya tidak hanya 
bercanda miss. Tapi ramenya itu saya pancing agar mereka aktif 
pada ketika pembelajaran seperti saat sesi tanya jawab. Saya juga 
selalu memberikan contoh kepada anak-anak apabila mereka 
terlihat kesusahan ketika akan memepertanyakan suatu hal, ya saya 
contohkan yang benar seperti pada tema hobi gitu saya kasih clue 
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“what your favorite ....” dengan kalimat tersebut bisa mengimprove 
mereka semua. 
The researcher: Nah untuk strategi ya miss, yang biasa Miss A terapkan di kelas 
itu apa ya? Dari CTL, PBL, Mastery Learning, dan Cooperative 
Learning Strategy? 
Miss Ana : Saya biasanya suka pakai Problem Based Learning miss, kadang 
juga Cooperative Learning. Tapi ya pokoknya menyesuaikan tema 
lah miss. Kalau mendukung untuk diterapkan Problem Based 
Learning ya saya terapkan itu. Kalau tidak, ya pakai Cooperative 
Learning. Sesekali pun juga bisa pakai Mastery Learning Strategy 
gitu. Ya menyesuaikan lah miss. 
The researcher: Lalu untuk masalah yang sering dihadapi di kelas selama 
mengajar apa ya Miss? Mungkin dari cara memakai media, 
mempersiapkan materi atau menerapkan metode gitu miss? 
Miss A : Ya seringnya itu murid nggak ngerti dengan apa yang guru 
bicarakan miss. Kan kita dianjurkan ngajar pakai bahasa Inggris di 
ICP ini. Murid pun juga dilatih untuk menggunakan bahasa 
pengantar bahasa Inggris juga. Kasusnya, kalau siswa nggak ngerti 
apa arti yang dimaksud guru begitu biasanya  mereka tanya 
“artinya apa miss?”. Lalu ya saya bantu jelaskan pakai bahasa 
Indonesia supaya mereka paham. Kalau di kelas saya itu ada satu 
siswa yang expert bahasa Inggrisnya miss, karena dia dulu lama di 
Qatar. Jadi ya bahasa Inggrisnya sudah bagus dari situ. Nah ketika 
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guru menjelaskan, siswa juga kadang ada yang bertanya ke anak 
tersebut. Bagusnya lagi, anak tersebut juga memberi tahu saya 
bagaimana cara menyampaikan kepada murid di kelas supaya 
mereka paham. Jadi kalau apa-apa gitu kadang saya tanya ke anak 
itu miss. Kan juga saya sering ngajar pakai media ya lewat laptop 
ke layar LCD pakai materi dari power point gitu ya miss. Kalau 
kendala untuk media sih nggak ada, tapi kalau memang kadang 
mati listrik atau agak trouble dikit gitu aja, atau malah seringnya itu 
laptop saya yang error suka ngadat gitu miss. Kalau 
mempersiapkan materi sejauh ini alhamdulillah saya jarang sekali 
ada kendala miss. Soalnya kami para guru di ICP ini memang di 
treatment supaya apa-apa itu harus siap dan tersusun rapi begitu. 
Kalau masalah metode, yaitu menyesuaikan keadaan siswa dan 
tema pembelajaran aja sih miss. Nggak ada kendala serius untuk 
masalah metode. 
The researcher: Bagaimana dengan silabus dan kurikulum program ICP miss? 
Miss A : Untuk silabus dan kurikulum, sekolah tetap update ke kurikulum 
pemerintah yang baru ya miss, K13 jelas pasti. Tapi penerapannya 
dalam pembelajaran te rlebih di kelas ICP ini sedikit berbeda lah. 
Bedanya ya kan kami dari program ICP ini pakai kurikulum 
Cambridge dan ada lembar kerja dari Cambridge juga isinya ya 
tentang apa itu Cambridge, bagaimana pembelajaran Cambridge, 
tugas-tugasnya seperti apa, dan lain lain. Jadi semua dari 
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Cambridge pun tersusun rapi miss, tinggal kami para guru dan 
yayasan di program ICP ini mengembangkan atau ya istilahnya 
improve skill masing-masing untuk menerapkannya di kelas. Jadi 
ya kami tetap menggunakan K13 dari pemerintah itu sebagai 
panduan, tapi untuk penerapan selebihnya semua kami improve 
mulai dari pembuatan RPP, penerapan lembar kerja dari Cambridge 
itu sendiri, cara belajarnya seperti apa agar siswa lebih minat 
dengan bahasa Inggris juga, ya bervariasi miss. Semua itu 
dilakukan untuk bisa mengembangkan bakat siswa agar tercapainya 
visi dan misi sekolah terlebih program ICP ini. 
The researcher: Mengagumkan ya miss semuanya. Hehe. Baiklah miss, cukup 
sudah wawancara dari saya. Terima kasih atas waktunya. Saya 
pamit dulu ya miss. 
Miss A : Ya miss sama-sama. Kalau butuh bantuan lagi hubungi lewat wa 
aja miss. 
The researcher: Baik miss terima kasih sekali lagi. 
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SMPI Al Abidin LESSON SUBJECT  English  WEEK   
SMPI Al Abidin 
Jalan Tarumanegara 3 Banyuanyar Surakarta 
LESSON 
PLAN 2019 
TEACHER 
GRADE 
Ana Susanti 
7 
 PERIOD/WEEK 
2/1 
 SEMESTER 1 
DATE 
23 August 
2019 
TOPIC RESOURCES MAIN LEARNING OBJECTIVE MAIN ACTIVITY - ASSIGNMENT TOOLS METHOD 
TBK WBK OTHER 
 UNIT 2 
READING – MINI SAGA 
Page 19 
Text 2D 
- - 
 
1. Students 
are able to 
understan
d about 
the 
meaning 
of certain 
text. 
2. Students 
are able to 
answer 
1. Opening: five minutes 
presentation from the 
student, greeting, 
checking students’ 
attendance, tell the 
students the topic and 
the objectives of the 
lesson, review the 
previous lesson 
(looking the difficult 
word). 
Text book Lecture 
Discussion 
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questions 
from a 
text. 
 
2. Main : explain and 
translate the text (mini 
saga) together in the 
class. Doing a reading 
test. 
3. Closing : discussing the 
test 
Problem  
Solution  
SMPI Al Abidin LESSON SUBJECT  English  WEEK   
SMPI Al Abidin 
Jalan Tarumanegara 3 Banyuanyar Surakarta 
LESSON 
PLAN 2019 
TEACHER 
GRADE 
Ana Susanti 
7 
 PERIOD/WEEK 
2/1 
 SEMESTER 1 
DATE 
30 August 
2019 
TOPIC RESOURCES MAIN LEARNING OBJECTIVE MAIN ACTIVITY - ASSIGNMENT TOOLS METHOD 
TBK WBK OTHER 
132 
 
 
 GRAMMAR – PAST TENSE - - - 1. Students are 
understand and able 
to use past tense. 
2. Students are able to 
make simple 
sentences of past 
tense 
3. Students are able to 
change the 
sentences’ form into 
affirmative, 
interrogative, and 
negative. 
1. Opening: five minutes 
presentation, greeting, 
checking students’ 
attendance, tell the 
students the topic and 
the objectives of the 
lesson, review the 
previous lesson  
2. Main : explain the basic 
pattern of Simple Past 
Tense as the change of 
affirmative, 
interrogative, and 
negative forms, the 
students try to make 
their own sentences. 
3. Closing : review the 
lesson 
LCD  Lecture 
Quiz and 
game.  
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Problem  
Solution  
SMPI Al Abidin LESSON SUBJECT  English  WEEK   
SMPI Al Abidin 
Jalan Tarumanegara 3 Banyuanyar Surakarta 
LESSON 
PLAN 2019 
TEACHER 
GRADE 
Ana Susanti 
7 
 PERIOD/WEEK 
1/1 
 SEMESTER 1 
DATE 
04 
September 
2019 
TOPIC RESOURCES MAIN LEARNING OBJECTIVE MAIN ACTIVITY - ASSIGNMENT TOOLS METHOD 
TBK WBK OTHER 
 Procedure text Page 29 - - 1. Students are able to 
get general 
information about 
the topic. 
2. Students are able to 
make a simple 
1. Opening: five minutes 
presentation, greeting, 
checking students’ 
attendance, tell the 
students the topic and 
the objectives of the 
lesson, review the 
LCD Lecture 
Practice 
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procedure text. previous lesson. 
2. Main : students pay 
attention to the 
teacher’s explanation 
and making a simple 
procedure text. 
4. Closing : review the 
activity 
Problem  
 
Solution  
 
 
SMPI Al Abidin LESSON SUBJECT  English  WEEK   
SMPI Al Abidin LESSON TEACHER Ana Susanti  PERIOD/WEEK  SEMESTER 1 
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Jalan Tarumanegara 3 Banyuanyar Surakarta PLAN 2019 GRADE 7 2/1 
DATE 
06 
September 
2019 
TOPIC RESOURCES MAIN LEARNING OBJECTIVE MAIN ACTIVITY - ASSIGNMENT TOOLS METHOD 
TBK WBK OTHER 
 Adjectival Order Page 27 - - 1. Students are able to 
make the correct 
order of adjective 
(more than one) 
2. Students are able to 
arrange adjectives 
based on the right 
order 
 
1. Opening: five minutes 
presentation, greeting, 
checking students’ 
attendance, tell the 
students the topic and 
the objectives of the 
lesson. 
2. Main: students 
understanding the 
order of adjective then 
the students make the 
adjectival order based 
Textbook  Lecture 
Discussion 
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on their own. 
3. Closing : review the 
materials and explain 
the next activity 
Problem  
Solution  
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SMPI Al Abidin LESSON SUBJECT  English  WEEK   
SMPI Al Abidin 
Jalan Tarumanegara 3 Banyuanyar Surakarta 
LESSON 
PLAN 2019 
TEACHER 
GRADE 
Atin Kurniawati 
7 
 PERIOD/WEEK 
2/1 
 SEMESTER 1 
DATE 
28 August 
2019 
MAIN CHAPTER-UNIT-
TOPIC 
RESOURCES MAIN LEARNING OBJECTIVE MAIN ACTIVITY - ASSIGNMENT TOOLS METHOD 
TBK WBK OTHER 
 [ADD] UNIT 1 
SPEAKING - HOBBY 
- - Video 
talking 
about 
hobby 
 
3. Students 
are able to 
ask about 
someone’s 
hobby 
4. Students 
are able to 
answer 
questions 
about 
their 
5. Opening: greeting, 
checking students’ 
attendance, tell the 
students the topic and 
the objectives of the 
lesson, review the 
previous lesson about 
hobby  
6. Main : explain some 
expressions to talk 
about hobby, let the 
LCD and 
audio 
Lecture 
Discussion 
performance 
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hobby 
 
students discuss with 
their partner, the 
students perform the 
conversation 
7. Closing : review the 
performance 
Problem  
Solution  
SMPI Al Abidin LESSON SUBJECT  English  WEEK   
SMPI Al Abidin 
Jalan Tarumanegara 3 Banyuanyar Surakarta 
LESSON 
PLAN 2019 
TEACHER 
GRADE 
Atin Kurniawati 
7 
 PERIOD/WEEK 
2/1 
 SEMESTER 1 
DATE 
29 August 
2019 
MAIN CHAPTER-UNIT-
TOPIC 
RESOURCES MAIN LEARNING OBJECTIVE MAIN ACTIVITY - ASSIGNMENT TOOLS METHOD 
TBK WBK OTHER 
 UNIT 2 Page 13- - - 4. Students are able to 4. Opening: greeting, Textbook Lecture 
139 
 
 
GRAMMAR - BUILDING 
UP SENTENCES 
24 use to be and verb  
in a sentence 
5. Students are able to 
make simple 
sentences in present 
tense and in past 
tense 
6. Students are able to 
change the 
sentences’ form into 
affirmative, 
interrogative, and 
negative. 
checking students’ 
attendance, tell the 
students the topic and 
the objectives of the 
lesson, review the 
previous lesson  
5. Main : explain the basic 
sentence pattern in 
English including 
present and past form 
as well as the change 
of affirmative, 
interrogative, and 
negative forms, the 
students try to make 
their own sentences. 
6. Closing : review the 
lesson 
Quiz  
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Problem  
Solution  
SMPI Al Abidin LESSON SUBJECT  English  WEEK   
SMPI Al Abidin 
Jalan Tarumanegara 3 Banyuanyar Surakarta 
LESSON 
PLAN 2019 
TEACHER 
GRADE 
Atin Kurniawati 
7 
 PERIOD/WEEK 
1/1 
 SEMESTER 1 
DATE 
31 August 
2019 
MAIN CHAPTER-UNIT-
TOPIC 
RESOURCES MAIN LEARNING OBJECTIVE MAIN ACTIVITY - ASSIGNMENT TOOLS METHOD 
TBK WBK OTHER 
 UNIT 2 
LISTENING - HOBBY 
- - Recording 
about 
hobby 
3. Students are able to 
get general 
information about 
the topic 
4. Students are able to 
find specific 
information from the 
3. Opening: greeting, 
checking students’ 
attendance, tell the 
students the topic and 
the objectives of the 
lesson, review the 
previous lesson about 
hobby  
Audio 
device 
Practice 
141 
 
 
recording 4. Main : students listen to 
the recording about 
hobby and answer the 
question based on the 
recording. 
8. Closing : review the 
activity 
Problem  
 
Solution  
 
 
SMPI Al Abidin LESSON SUBJECT  English  WEEK   
SMPI Al Abidin 
Jalan Tarumanegara 3 Banyuanyar Surakarta 
LESSON 
PLAN 2019 
TEACHER 
GRADE 
Atin Kurniawati 
7 
 PERIOD/WEEK 
2/1 
 SEMESTER 1 
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DATE 
04 
September 
2019 
MAIN CHAPTER-UNIT-
TOPIC 
RESOURCES MAIN LEARNING OBJECTIVE MAIN ACTIVITY - ASSIGNMENT TOOLS METHOD 
TBK WBK OTHER 
 UNIT 3 
FAVOURITE THINGS 
Page 25-
39 
- - 3. Students are able to 
describe their 
favorite things 
4. Students are able to 
arrange adjectives 
based on the right 
order 
 
4. Opening: greeting, 
checking students’ 
attendance, tell the 
students the topic and 
the objectives of the 
lesson, ask the 
students to prepare 
their favorite things.  
5. Main : students describe 
the things in three 
words (adjectives), 
students build up 
sentences by using the 
three adjectives in 
LCD  
Textbook  
Lecture 
Discussion 
Quiz  
143 
 
 
 
  
correct order. 
6. Closing : review the 
materials and explain 
the next activity 
Problem  
Solution  
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